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This resource pack is designed for use by 
trained trade union school tutors/reps and 
teaching staff in Scottish schools.  Some of 
the activities within the pack were written 
and evaluated for use in Scottish schools 
during 2005-2008, when STUC school visit 
tutors visited secondary schools in Scotland 
in a range of pilot sessions.  For clarity, these 
sessions may also be delivered by teaching 
staff alone, although in previous experience 
of delivering sessions, schools often benefit 
from an external trade union tutor. 

Other activities are adapted from materials 
first included in the TUC A Better Way to Work 
resource aimed at school and college students 
in England and Wales. Most material has now 
been developed form STUC campaigns and 
rep feedback from actual school sessions.

Through consultation with teachers, it is 
clear that different schools adopt different 
approaches to the teaching of rights and 
responsibilities within the workplace.  This 
resource is therefore designed flexibly to 
allow its use within various aspects of The 
Curriculum for Excellence (CfE), including 
citizenship, work experience, as part of the 
Developing the Young Workforce/People 
initiatives and our education unions have 
highlighted it is a useful resource in regard 
to CfE ‘Experiences and Outcomes’.  This 
pack includes activities which can be used 
as part of a basic introduction to rights and 

responsibilities at work as well as more 
challenging activities suited to older pupils 
considering the world of work in more detail.

Methods of teaching learning include quizes, 
role play and giving students opportunity to 
deliver short presentations. 

A number of the activities in the pack will 
require to be updated in the case that 
employment law changes or, as with the 
Minimum Wage, annual up-rating occurs.  
Both teachers and tutors may wish to refer 
to the STUC website before undertaking an 
activity to ensure that information is up to 
date.  

Where possible the activity notes indicate 
whether and when a change is likely to occur.  
Equally, a number of the activities require the 
copying of worksheets and resource sheets 
from the pack and these can be accessed 
online for ease of reproduction.

The pack reflects the STUC and Scottish 
Governments joint working with The Scottish 
Government on the Fair Work Agenda and 
hopes to encourage fairer and more inclusive 
working practices alongside future trade 
union development in Scotland. Quotes from 
trade union reps are included throughout the 
pack.

We hope you enjoy utilising this pack.

To discuss or book a trade union classroom session, please contact the STUC Unions 
into Schools Team please call or email:

Karina Liptrot – Tel: 0141 337 8135 / Email: kliptrot@stuc.org.uk

Terry Anderson – Tel: 07791 704 682 / Email: tanderson@stuc.org.uk

Follow us on Twitter at @STUC_Schools
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Ministerial Forward 2018

Ministerial Forward 2018
It gives me great pleasure to endorse the Unions into Schools Teacher Resource Pack 2018.

The Scottish Government is delighted to continue to support the Unions into Schools 
programme. The programme helps young people to understand the importance of equal 
rights and to be aware of their responsibilities as employees and citizens. It connects into a 
number of aspects of the curriculum including modern studies, business studies, personal 
and social education and global citizenship. As in previous years, it supports the policy aims 
of the Developing the Young Workforce programme. 

At the core of Unions Into Schools programme is the importance of citizens’ and workers’ 
rights and the role played by trade unions in the modern workplace. 

The pack continues to keep pace with developments across society. With its strong focus on 
participation, equality and discrimination, it supports the aims of Year of Young People 2018. 
The pack also addresses a number of current issues including Fair Work, equal pay, Equality 
at Work rights and disability employment. 

The programme makes an important contribution to the work that schools take forward each 
and every day, to help young people to increase their understanding, broaden their perspectives 
and deal with challenging issues around discrimination and stereotyping. I encourage local 
authorities and schools to make use of the valuable resources within this pack.

John Swinney MSP 

Deputy First Minister and Cabinet Secretary for Education and Skills

Previous Ministerial Quotes
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Scotland’s children and young people are our greatest asset. Investing in their education is 
essential to achieving their aspirations and our ambitions as a country. 

Developing the Young Workforce - Scotland’s 7-year Youth Employment Strategy - sets 
ambitious targets to improve the employment, training and education opportunities for all 
young people. The reforms will provide a range of routes into good jobs and careers through 
our universities, colleges, apprenticeships and wider training.

As they prepare for the world of work it is vital that young people are familiar with the rights 
and responsibilities associated with work. The Unions in Schools resource pack helps young 
people to develop the confidence and knowledge to ask questions and to understand the 
importance of equal rights. It also makes them aware of their responsibilities as employees 
and citizens.

We are delighted to endorse this pack which complements the national standards for careers 
education, national standards for work placements and guidance on school-employer 
partnerships.

We encourage schools, local authorities, parents and young people to make use of the 
resources. 

Ministerial Forward 2018

Angela Constance MSP

Cabinet Secretary for Education 

and Lifelong Learning

Roseanna Cunningham MSP

Cabinet Secretary for Fair Work, Skills 

and Training

Previous Ministerial Quotes
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A Message from the STUC

“I’ve found it really refreshing to speak with young people about their 
take on the world of work. Their sense of fairness shines through in 

our discussions and several students have already seen the practical 
unfairness of zero hours contracts for themselves in the cafes and shops 

in which they work.”

Ian Watson

Unite the Union
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It gives me tremendous pleasure to introduce 
the STUC teaching resource A Better Way 
to Work in Scotland originally produced in 
conjunction with Determined to Succeed and 
TUC Education and now supported by the 
Scottish Government. 

For fifteen years, trained trade union reps along 
with STUC and Scottish Union Learning officials 
have been visiting Scotland’s secondary schools 
and working with classes and teachers to ensure 
that young people have an improved knowledge 
of both their rights and responsibilities in the 
workplace. Their work, along with the input of 
teachers and pupils, has ensured that we have 
a resource which is used both by teachers and 
trade union school visitors together. 

It is a resource that supports flexible teaching 
suitable for a range of ages and abilities in those 
part of the curriculum dealing with enterprise, 
careers, rights and citizenship. The STUC strongly 
supports the Developing the Young Workforce 
and Fair Work agendas, and we are keen to 
embolden our young citizens in their approaches 
to achieving fairer working environments with 
an increased focus on effective voice for workers 
and stronger more organised trade unionised 
workplaces. STUC also encourage pupils to 
adopt an enterprising, resolute and responsible 
approach to the future world of work, where ideas 
and concerns can be shared in a safe collective 
manner and benefits shared throughout the 
workforce. 

The emphasis of this resource is on participative 
learning, involving classes in discussion, 
negotiation and the forming of opinions. We believe 
that by providing an enhanced understanding 
of the workplace we can play a part in helping 
young people to succeed, not just in their working 
lives, but in wider society. A Better Way to Work 
in Scotland comes in units which provide an 

introduction to rights at work; a more detailed 
exploration of rights, responsibilities, equality 
and automation in the workplace; an explanation 
of union organising and the role of trade unions 
with information on trade union campaigns – all 
this is with the aim to encourage pupils to gain 
the best deal from their future world of work. The 
resource is supported by a website at www.stuc.
org.uk/unionswork where teachers and tutors 
can access additional materials, support and 
also information on how to request a trade union 
school visit. In the last fifteen years, with the 
assistance of our trained union reps, the STUC 
Unions into Schools programme has delivered 
over 1500 classroom sessions to school students 
throughout Scotland. These reps and STUC 
officials have also delivered awareness sessions 
to teaching staff on how best to utilise the STUC 
“A Better Way to Work in Scotland” pack. As a 
result of this on-going dialogue between schools 
and the trade union movement, the STUC Annual 
Congress now hosts a school student’s debate, 
where the issues of the day are debated in an 
environment which mirrors the gathering of 
trade unionists at their largest annual event. The 
development of Unions into Schools has also seen 
the STUC involve schools in an STUC Schools 
Songs Festival on three occasions where pupils 
have created and performed songs on a social 
justice theme. Union membership and general 
public interest in unions has increased during the 
Covid 19 Pandemic and many of our members 
have been working on the front of the front line 
in keeping Scottish workplaces functioning as 
safely as possible and in building a society that 
operates on the principle of solidarity before 
profit -The single biggest message from Unions 
into Schools is that unions and what they stand 
for are as relevant and necessary today as they 
ever have been. I hope you find the pack useful.

- Roz Foyer, STUC General Secretary
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The STUC recognise that a classroom may 
not be the normal working forum for many of 
our trusted Unions into Schools reps.  Whilst 
the activities in the Pack are designed to 
increase understanding and broaden young 
people’s perspectives, some of the exercises 
explore themes around discrimination and 
stereotyping.  Participants/pupils may 
express anger, discomfort or a mixture of all 
and express views that appear difficult for a 
union rep to accept or initially understand.  
It is important for reps to outline guidelines 
or ground rules on debates and create an 
environment where everyone feels safe.  
Below are some example ground rules:

• Respect others:   You will hear views 
that are different to yours try to keep an 
open mind, make sure that words and 
body language reflect a respect towards 
others.  One of the key aims for all is to 
listen and learn.

• Own your own values:   Speak using 

the “I”, for example “I feel”, try not to use 
you should or you can’t, if you need to 
disagree with a view, challenge the view 
not the person.

• Encourage Openness and Honesty:  
Make it clear that there are no “silly” 
questions and encourage a non-
judgemental approach to debating.

• Respect confidentiality:  Everything 
said in the room stays in the room 
type statements are helpful to allow 
discussion.  Reps should also anonymise 
information used in sharing information.

• Make sure that time is shared:   
Expressing ideas and opinions should 
be about as many people as possible 
being given a chance.  Have a method 
that allows for all to be asked, even is 
some pupils want to pass – giving young 
people the opportunity to input is a key 
aim of Unions into Schools.

Creating a Safe Space for Pupils and Reps 
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Activity Guidance

Each activity includes the following 
information:

Unit Overview

• Explanation of the broad purpose of the 
unit

• Additional sources of information

Tutor Activity Note

• Explanation of the aim of the activity

• How to lead the activity

• Approximate timings for the activity

• Required resources

• Suggestion on how the activity might be 
used in conjunction with other units

• Useful sources of further resource and 
information

Pupil Resources

• Worksheets

• Resource sheets

• Other resources dependent upon the 
activity

A key element of this resource is to enable 
a trained trade union school tutor to visit 
schools at the invitation of teachers and to 
work in conjunction with teachers in the 
delivery of the units and activities.  It is 
likely that, in most cases, trade union tutors 
will visit a given class on only one or two 
occasions per year but they will be happy 
to advise on how other activities within the 
pack can be used in conjunction with their 
visit.
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Units Breakdown

Units Breakdown
Unit One: Introductory Activities

Unit Overview

• Icebreakers

1. Rights and Responsibilities

2. Role of Trade Unions 

3. The Future of Work

• Quizzes – update and include automation, 
low pay and H&S.

 1. Rights at Work 

 2. Equal Rights

 3. Automation

 4. Low Pay

 5. Health, Safety and the Environment

 6. Trade Unions and Supportive   
      Workplaces

Unit Two: The Role of Trade Unions

• Unit Overview

• Unit Activities

1. What’s your opinion?

2. Workplace Problems and Trade Unions

3.  Safe with us

4.  Unions in the Community – The Living   
 Wage

5. The Collective Voice

Unit Three: Campaigns and Current 
union activity

  Unit Overview

1. Equal Pay

2. Real Living Wage Campaign

3. Better than Zero

4. LGBT+ trade union voice

5. Modern Apprenticeships

6. Automation of work

7. Union organising and tackling anti-  
 union employers

Unit Five:  Solidarity Organisations

• Introduction and info on Organisations  
 with activities

•  Scottish Women’s Convention

Unit Four: The Future of Work
• Unit Overview
1. Workers of the world
2. Where form here?



Please note changes to employment law take place on a 
regular basis – the STUC will update this pack accordingly 
at the earliest possible time after any changes in legislation. 
It is current as of 2021. 
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Unit 1: Introductory Activities

Unit 1: Introductory Activities
• Unit Overview

• Icebreakers

1.  Rights and Responsibilities at Work

2.  Role of Trade Unions

3.  The Future of Work

• Quizzes

1.  Rights at Work 

2.  Equal Rights

3.  Automation

4.  Low Pay

5.  Health, Safety and the Environment

6.  Additional Activity
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Overview

The aim of this section is to give guidance 
to teachers and trade union reps delivering 
sessions within schools.

It is recommended that whenever possible 
each session should start with either 
an ‘icebreaker activity’, this can be a rep 
introducing themselves and sharing an 
experience that they feel pupils will find 
useful. This not only builds rapport with 
the students, but also helps to introduce 
the topics to be considered in the main 
body of the session.  They can also help the 
tutor to identify the confidence levels, and 
knowledge base of the group so that the 
session can be delivered at the appropriate 
level.  This is obviously less important 
for teachers teaching their regular class, 
however, it may be useful in any case as an 
introduction to the subject to be discussed.

Icebreakers Overview

Icebreaker sessions do not require activity 
or resource sheets, as they are purely used 
to generate initial discussion within the 
classroom.

Once tutors have introduced themselves to 
the class you might want to use one of the 
following icebreakers to gently introduce a 
specific topic.  You should find them useful 
in building a rapport with the students and 
encouraging participation.  They are also 
aimed at giving a general introduction to 
the topics to be considered within the main 
body of the session, to prompt discussion 
and debate.

The icebreaker activities are meant to be 
short (approx. 10 minutes), to introduce 

a topic that will lead into one of the 
pack activities.  They are not meant to 
be linked to one specific activity but to 
introduce the general topic e.g. ‘Rights and 
Responsibilities at Work’. They are not meant 
to be prescriptive but rather suggested 
prompts, which can be amended as 
necessary.

Quizzes Overview

The quizzes can be used in any session 
although they each have a specific theme.  
Where relevant, you should choose to run 
with a quiz that links to the content of the 
main activity or activities that you will be 
running.

Two styles of quiz activities are contained in 
this unit.

• True /False style quizzes, aimed 
predominantly at the S3 – S4 students.  
These require students to read a 
statement and decide whether they think 
it is true or false.

• Opinion style Agree/Disagree quizzes 
aimed predominantly at S5 – S6 students.  
These are a series of statements which 
students are required to form an opinion 
upon.

The quizzes are designed to be either 
stand-alone activities, which have value in 
themselves and / or to be used as part of 
a longer session (double period) or series 
of sessions.

Quiz sessions are designed to be 
delivered in approx. 40 / 45 minutes.

Unit 1: Introductory Activities
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Icebreaker One: Rights and Responsibilities 
Introduction

In introducing the session you might want to use one or more of the following statements / 
questions to generate some initial discussion.

“Today we are going to do a session that will get you thinking about your rights at work.”

Example Questions

1. What do you think is meant by a “right at work”?

2. Do you think you have any rights when you go to work?

3. Can anyone think of an example?

4. Some of you might have part-time jobs at the moment.  Have you ever been told about 
what rights you have?

5. Who told you?

6. Can anyone give an example?

Tutors should not elaborate by responding to issues raised but should gather 3 or 4 points 
and use them to link to and introduce the activity.  Tutors should not feel that it is necessary 
to use all of the above statements at every session.  You may well find that one statement is 
enough to introduce the session.

You should feel free to change or adapt the questions or statements to suit your topic, using 
your experience and the experience of the class.  Visiting tutors may link directly with the 
information gathered if a pre-school visit has been undertaken.  E.g. you may have been told 
by the teacher that some of the class have got part-time jobs.  Teachers are likely to already 
have knowledge which will be helpful.

Use with

Can be used in conjunction with all of the units in the pack, particularly those focusing on 
rights at work.

Useful Links

www.worksmart.org.uk/rights; www.acas.org.uk;

www.worksmart.org.uk/rights/young_workers_under18; 

http://www.bis.gov.uk/policies/employment-matters/rights

Icebreaker Two: Role of Trade Unions
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Icebreaker Two: Role of Trade Unions
Introduction

In introducing the session you might want to use one or more of the following statements or  
questions to generate some initial discussion.

“Today we are going to do a session that will get you thinking about trade unions and the 
role of trade unions.”

Example Questions

• Can anyone tell me what a trade union is?

• What do you think trade unions do?

• Does anyone know the name of any trade unions?

• Does anyone know someone who is in a trade union?

• How did you find out?

• Have you seen trade unions in the newspapers, or on the TV news?

Tutors should not elaborate on responding to issues raised but should gather 3 or 4 points 
and use them to link to and introduce the activity.  Tutors should not feel that it is necessary 
to use all of the above statements at every session.  You may well find that one statement is 
enough to introduce the session.

You should feel free to change or adapt the questions or statements to suit your topic using 
your experience and the experience of the class.  Visiting tutors may link directly with the 
information gathered if a pre-school visit has been undertaken.  E.g. you may have been told 
by the teacher that some of the class have got part-time jobs.  Teachers are likely to already 
have knowledge which will be helpful.
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Icebreaker Three: The Future of Work
Introduction

In introducing the session you might want to use one or more of the following statements / 
questions to generate some initial discussion.

“Today we are going to do a session that will get you thinking about the future of work.”

Example Questions

• Do you think the workplace has changed over the last twenty years?

• What have been the major changes – positive/negative?

• Have your parents had the same job for a long period of time?

• What type of jobs do you think will be available to you in the next few years?

• Have you any idea what is meant by the phrase ‘the Gig economy’?

• Have you any concerns about your future in the workplace?

Tutors should not elaborate by responding to issues raised but should gather 3 or 4 points 
and use them to link to and introduce the activity.  Tutors should not feel that it is necessary 
to use all of the above statements at every session.  You may well find that one statement is 
enough to introduce the session.

You should feel free to change or adapt the questions or statements to suit your topic using 
your experience and the experience of the class.  Visiting tutors may link directly with the 
information gathered if a pre-school visit has been undertaken.  E.g. you may have been told 
by the teacher that some of the class have got part-time jobs.  Teachers are likely to already 
have knowledge which will be helpful.

Useful Links

www.theworkfoundation.co.uk

Quiz One: Rights at Work
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Quiz One: Rights at Work
Introduction from Tutor (10 mins)

The tutor should start the session by giving 
a brief overview of

• Why rights at work are important

• What unions do in the workplace

• How you can be involved in union activity 
and join a union

This can be done either by a brief 
presentation or a short awareness session.

True or False Task (25 mins)

1. Split the class into small groups of three 
or four.

2. Hand out the relevant Rights at Work 
Quiz - Activity Sheet and ask groups to 
discuss and agree answers (15 of the 25 
mins).

3. Ask the class to come back together, read 
out the questions, and ask for answers.

4. Where an interesting answer occurs, 
develop discussion.

Note that you only have approx. 10 – 15 mins 
for the discussion so it is unlikely that you 
will be able to have a discussion on every 
answer.  You should refer to how the quiz 
links with future activities.

Summary (10 mins)

Tutors should use the summary session to 
reiterate the message on employment rights 
and fairness at work.

The tutor should give out the Quiz One 
Rights at Work - Answer Sheet at the end of 
the session.

Resources

Quiz One: Rights at Work - Activity Sheet

Quiz One: Rights at Work - Answer Sheet

Timing (45 mins)

Useful links

 www.worksmart.org.uk/rights; 

www.worksmart.org.uk/rights/young_
workers_under18; 

http://www.bis.gov.uk/policies/employment-
matters/rights; 

http://www.equalityhumanrights.com/
scotland/

Note: Some of the answers to the quiz 
questions are subject to annual change.  

Go to: 

www.stuc.org.uk/unionswork or 

www.acas.org.uk to download updates. 
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Quiz One: Rights at Work Activity Sheet

Overview

When you first enter the world of work you may be unsure of your rights 
regarding pay, holidays, rest breaks etc. This activity is aimed at giving you an 
opportunity to discuss and identify some of the key rights at work, and to help 
clarify any areas of uncertainty.

Your tutor will allocate you into small working groups. In your group read and 
discuss each of the statements below. Try to agree whether you think each of 
the statements are true or false.

True or False

1. The Minimum Wage for adults (over 23 years of age) is £10 per hour.

2. There is a Minimum Wage for young people aged between 16 and 17.

3. An employee is entitled to 4 weeks paid holiday a year.

4. There is a legal right to join a trade union.

5. For every 6 hours a worker has a right to 1 hour’s rest

6. Workers must be paid for their lunch break.

7. It is legal to pay women less than men in the UK for similar jobs or like 
work?

8. Young workers have the right to time-off work to attend college or 
training?

9. School pupils can work up to 4 hours a day.

10. The Minimum Wage for people aged under 16 is £1 per hour.

Feedback

After 15 minutes your tutor will gather the whole class back together and lead a 
discussion around each of the statements.

After the discussion, your tutor will give you a handout covering your Rights at 
Work.

Answers - Quiz One: Rights at Work
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Answers - Quiz One: Rights at Work
1. The Minimum Wage for adults is £7 per hour.

FALSE: The UK Government introduced a UK National Living Wage on 1 April 2016 – the 
current 2020/21 figures are below.

From 1 April 2021 rates are:

• The rate for 23 year old’s and over is £8.91 per hour.

• The rate for 21 – 22-year old’s is £8.36 per hour.

• The rate for 18 to 20 is £6.56 per hour.

• The rate for under 18 is £4.62 per hour.

The Apprentice Rate will increase to £4.30. This rate applies to apprentices under 19 or aged 
19 or over and in the first year of their apprenticeship. Otherwise, the other age categories 
apply. Note: The UK Government Minimum/Living Wage is normally reviewed every April 
and sometimes in October. From the 1st of October 2009 employers were no longer able to 
include tips to make up the balance of the Minimum Wage. The STUC generally supports 
the campaign for a real Living Wage for all workers in Scotland. See bottom of answers to 
Quiz 1 for exceptions to the Minimum Wage. STUC now also supports that all key workers 
be given a £2 per hour wage rise.

2. There is a Minimum Wage for young people aged between 16 and 17.

TRUE: Special rate for 16- and 17-year old’s (above compulsory school leaving age) - £4.62

3. An employee is entitled to 4 weeks paid holiday a year which equates to 20 days 

FALSE: Full-time workers are legally entitled to 28 days paid annual leave or 5.6 weeks – 
this includes bank holidays. Additional annual leave may be agreed as part of a worker’s 
contract.

4. There is a legal right to join a trade union.

TRUE: Employees have the right to join or not to join a trade union of their choice. Their 
employee may not dismiss them, select them for redundancy or make them suffer detriment 
(detriment can be any action short of dismissal e.g., treating someone unfairly in terms of 
pay or training) for being or proposing to become a union member, nor for taking part in the 
union’s activities at an appropriate time. They are similarly protected if they choose not to 
belong to a union or refuse to join one.

5. For every 6 hours a worker has a right to 1 hour’s rest

FALSE: If a worker is required to work for more than six hours at a stretch, he or she is 
entitled to a rest break of only 20 minutes. Different rules apply to young workers. If a young 
worker is required to work for more than 4 ½ hours at a stretch, he or she is entitled to a rest 
break of 30 minutes.
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Answers Cont. Quiz One: Rights at Work
6. Workers must be paid for their lunch break.

FALSE: There is no legal requirement to paid lunch breaks.  This is however covered in 
contracts of employment which improve on the statutory minimum.

7. It is legal to pay women less than men.

FALSE: Employers must give men and women equal treatment in the terms and conditions 
of their employment contract if they are employed on:
‘like work’ – work that is the same or broadly similar work rated as equivalent under a job 
evaluation study, or work found to be of equal value.

8. Young people under 18 have the right to time off from work to go to college or do 
other forms of training.

TRUE: Employees aged 16 or 17 who are not in full-time education and are not very well 
qualified have the right to a reasonable amount of paid time off during working hours to 
study or train for approved qualifications. This is for people whose job offers little of no 
training who want to improve their skills.

9. School pupils can work up to 4 hours a day.

FALSE: Unclear (appears to vary in regions around Scotland).

10. The Minimum Wage for people aged under 16 is £1 per hour.

FALSE: School pupils under the age of 16 are not protected by the Minimum Wage 
Further notes on the UK National Living Wage:

Most workers will be entitled to the UK National Living Wage; there are no exemptions 
according to the size of the business.

HM Revenue and Customs can and often will take employers to court for not paying 
the UK National Living Wage

Exceptions to those workers entitled to the UK National Living Wage:

• Self-employed people.

• Bona fide apprentices under the age of 19.

• Bona fide apprentices aged 19 or over – but only in their first year of apprenticeship 
or if under 25.

Quiz Two: Equal Rights
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Quiz Two: Equal Rights

Introduction from Tutor (10 minutes)
The tutor should start the session by giving a 
brief overview of
• Why equality is important
• What unions do to help and promote 

equality issues
• Give an outline of the Equality Act 

This can be done either by a brief 
presentation or a short brainstorming 
session.

True or False Task (25 minutes)
1. Split the class into small groups of 3 or 4.
2. Hand out the relevant Equal Rights Quiz 

Activity Sheet and ask groups to discuss 
and agree answers (15 of the 25 minutes).

3. As the class to come back together, read 
out the questions and ask for answers.

4. Where an interesting answer occurs, 
develop discussion.

Note that you only have approx. 10 – 15 
minutes for the discussion so it is unlikely 
that you will be able to have discussion on 
every answer.  You should refer to how the 
quiz links with future activities.

Summary (10 minutes)
• Tutors should use the summary session 

to reiterate the message on Equality and 
Fairness at Work.

• The tutor should give out the Equal 
Rights Quiz Answer Sheet at the end of 
the session.

Note: Some of the issues in this quiz can be 
quite complex.  Tutors should take care not 

to over complicate the discussions.
Question 10 has deliberately been left open 
ended to hopefully stimulate a discussion 
relevant to most school students.

Resources
Quiz Six: Equal Rights – Activity Sheet
Quiz Six: Equal Rights – Answer Sheet
Timing (45 minutes)

Useful links:
www.worksmart.org.uk/rights

www.worksmart.org.uk/right/young_
workers_under18

www.bis.gov.uk/policies/employment-
matters/rights

www.equalityhumanrights.com/scotland

www.oneworkplace.org.uk

www.closethegap.org.uk

www.capability-scotland.org.uk

www.stonewallscotland.org.uk

www.interfaithscotland.org
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Quiz Two: Equal Rights Activity Sheet

This quiz session is consistent with employment law 2020 plus UK and Scottish 
government guidance on workplaces for Covid 19 Pandemic situation

Overview

When you first enter the world of work you may be unsure of your rights. You would hope to 
be treated fairly, and to not be discriminated against.

This activity is aimed at giving you an opportunity to discuss and identify some of the key 
equal rights at work, and to help clarify any areas of uncertainty. The quiz has been updated 
to consider some specific Covid 19 related equality issues.

Your tutor will allocate you into small working groups. In your group read and discuss each 
of the statements below. Try to agree whether you think each of the statements is true of 
false, if you cannot reach an agreement discuss and feedback the varying perspectives.

True or False

1. Disabled people are protected from discrimination at work.

2. Employees must stop work when they are 65.

3. Part-time workers should get a lower percentage of holidays than full-time workers.

4. Men and women must be paid the same rates of pay if they do a similar job or like work.

5. If employers do not agree with trade unions, they can stop workers from joining, and if 

workers do join then the employers can discipline them.

6. Employers must ask a person’s religion or belief when interviewing them for a job.

7. Making a joke about someone’s disability, race or religion is not discrimination.

8. If you are pregnant, you have no entitlement to return to their original job after having 

your baby.

9. Employers are not expected to make changes to the workplace to accommodate 

disabled workers.

10. Most health conditions and disabilities are visible.

Feedback
After 15 minutes your tutor will gather the whole class back together and lead a discussion 
around each of the statements.
After the discussion your tutor will give you a handout covering Equality Rights.
 

Answers - Quiz Two: Equal Rights



23

A Better Way to work in Scotland

Answers - Quiz Two: Equal Rights
1. Disabled people are protected from discrimination at work.
TRUE: The Equality Act 2010 provides disabled people with protection from discrimination 
in a range of areas, including employment and occupation. This means that employers:
• Must not directly discriminate against a disabled person.
• Must not treat a disabled person less favourably for a reason related to his or her 
disability unless that treatment can be justified.

2. Employees must stop work when they are 65.
FALSE: From 1 October 2006 the Employment Equality (Age) Regulations makes it 
unlawful to discriminate against employees, job seekers and trainees because of their age. 
The regulations also give employees the right to request to work beyond 65 or any other 
retirement age set by the company.

3. Part-time workers should get less holidays than full-time workers.
FALSE: Holidays depend on how many hours you normally work. Part-time workers 
have the right not to be treated less favourably than comparable full-timers. This means 
they should receive the same rates of pay and receive holiday entitlement pro-rata to 
comparable full-timers.

4. Men and women must be paid the same rates of pay if they do a similar job.
TRUE: Employers must give men and women equal treatment in the terms and conditions 
of their employment contract if they are employed on:
• ‘Like work’ – work that is the same or broadly similar.
• Work rated as equivalent under a job evaluation study, or
• Work found to be of equal value.

However, women are still approximately 12 to 15% less well paid than men and are far less 
likely to hold senior management positions. Discuss why this occurs?

5. If employers do not agree with trade unions, they can stop workers from joining, 
and if workers do join then the employers can discipline them.
FALSE: An employer may not dismiss an employee, select them for redundancy or make 
them suffer detriment for being or proposing to become a union member.

6. Employers must ask a person’s religion or belief when interviewing them for a 
job. FALSE: The Equality Act 2010 protects people from discrimination on the grounds of all 
religions and beliefs. Interviews are purely about finding out if someone has the right skills 
for the job. The job involved should be outlined to the applicant to let them decide if there is 
any conflict with their religion or belief.
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7. Making a joke about someone’s disability, race or religion is not discrimination.
FALSE:  Indirect discrimination is unlawful whether it is intentional or not.

8. If you are pregnant you have no entitlement to return to their original job after 
having your baby.
FALSE: When a person returns to work from maternity leave they have the right to return 
to the same job, on the same terms and conditions, as though they had not been absent.  
However, there can be exceptions to this, depending on whether they returns after a period 
of Ordinary Maternity Leave (the first 39 weeks) or Additional Maternity Leave (the second 
13 weeks).  Please note employers must now offer a shared period of leave after the birth or 
adoption of a child.

9. Employers are not expected to make changes to the workplace to accommodate 
disabled workers.
FALSE: The Disability Discrimination Act 1995 and the Equality Act 2010 requires that 
organisations must make reasonable adjustments in the recruitment and employment of 
disabled people.  This can include, for example, adjustments to recruitment and selection 
procedures, to terms and conditions of employment, to working arrangements and physical 
changes to the premises or or equipment.  This legislation also covers all public buildings, 
including schools.

10. Most health conditions and disabilities are visible.
FALSE: Nearly all mental health and a large number of physical health conditions are not 
visible – try to discuss issues around Disclosure and Supportive employment practices.

Please note: Discrimination on grounds of Sexual Orientation

In December 2003, the sexual orientation regulations came into force.
Further information can be found on the following websites:
Stonewall Scotland – www.stonewallscotland.org.uk;
LGBT Youth Scotland – www.lgbtyouth.org.uk
Equality Act 2010

The new Equality Act came into effect on 1st October 2010.  The UK Coalition 
Government is still in the process of enacting the Equality Act 2010.
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Automation Quiz: Is Everything Under Control? 

Students should be invited to answer True or 
False to all the questions. However, there are 
few ‘correct’ answers. Both subjective views 
like whether hat something counts as control, 
and scientific research e.g. whether jobs will 
be lost are not definitive. This will help the 
students understand that while automation 
will definitely have a major impact on jobs 
and work we cannot predict it clearly. Instead, 
we need to study, prepare and anticipate its 
impact.

Automation and Everyday life

1. You use robots every day at home

2. Robots control what you do at school

3. There were robots in the last restaurant 
you ate in

Automation and Tasks
Robots can… 

1. Make clothes faster than people

2. Pick fruit more carefully

3. Fold clothes more quickly

4. Drive trucks more safely

5. Diagnose cancer more accurately

6. Care for elderly people more supportively

Automation and Control

1. People are interviewed and appointed by 
robots.

2. People can be managed by computer 
codes or algorithms.

3. People have a right to know how they are 
monitored at work.

4. People have a right to know in advance 
how many hours they are working in a 
week.

5. People have a right to organise in order to 
get more control at work.
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Answers - Automation Quiz: Is Everything Under Control? 

Automation and Everyday life

1. True (probably) – from alarm clocks (and getting up in the morning – as in Wallace & 
Gromit in The Wrong Trousers) to systems linking music devices.

2. True – the school bell controls what you do and is automated – as well as online 
tasks and exams. You can invite students to imagine a situation where every action is 
controlled by a robot – you work every day constantly on a device that records what you 
do, makes sure you work enough, and monitors your toilet breaks. 

3. True - This is a good way into a discussion about how automation is used to control 
workers in many jobs today, like call centres and bars and restaurants.

Automation and Industrial Impact

1. True – a t-shirt firm called SoftWear can make as many shirts in an hour as 17 workers

2. False – at the moment, farm workers are required to pick soft fruit, but a company called 
Octinion is developing a robot to carefully pick fruit

3. False – a commercial robot called Laundroid takes three to ten minutes to fold a single 
item

4. False – if only robotic cars were on the road it might be safer, but the mixture of robots 
and humans might cause more harm

5. True – researchers at Google have used AI to identify breast cancer from a set of 400 
images with 89% accuracy, better than most pathologists

6. False – but a care assistant called ElliQ can remind people to take medicine, set up 
video chats with family and friend, and recommend exercises

The purpose of this section is to help students think about the range of jobs and tasks that 
can be automated. You can discuss what might happen for the people who do those jobs 
at the moment – especially in countries where lots of workers rely on these industries. 
30% of jobs in the UK are at risk due to automation, and 75% in China. The fastest growing 
occupations are in care and other jobs where robots are not as good as people.
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Automation and rights

1. False – people often have to do online tests, but usually there is a face-to-face part of 
the application process.

2. True – Truck Fleet Managers, or Deliveroo apps, are the only way that workers are told 
what they have to do at work.

3. False – at the moment AI management relies on surveillance. Workers will have to 
agree to this surveillance, and have a right to the data that is held about them, but they 
do not have a right to know how the data is used.

4. False – people who are managed by an automated system may have rotas provided 
on a weekly or even daily basis. They are sometimes on what are called zero-hour 
contracts.

5. True – in the UK all workers have the right to assemble, discuss their issues, and take 
their demands to bosses, usually through trade unions.
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Quiz Four: Low Pay and Living Wage

The Living Wage is set independently each year, based on the cost of food, housing, energy 
etc. It is set by the Living Wage Foundation each November. For 2018/19 it is £9 (£10.55 in 
London). It is not to be mixed up with the “National Living Wage”, which is just a higher rate 
of minimum wage for older workers. These minimum wage rates are set by the government 
and are a legal requirement.

The Living Wage is completely voluntary, but trade unions and other campaigners are 
constantly fighting for more and more employers to pay it. Some employers choose to 
become official accredited Living Wage Employers to show that they are committed to 
paying their staff a wage they can live on. 

The Scottish Living Wage Campaign started in 2007 and brought together trade unions, 
anti-poverty campaigners, faith-based groups, and charities, to raise awareness of the 
Living Wage and campaign against low pay. It has had much success, with Scotland having 
more accredited Living Wage employers than any other part of the UK, and lower rates of 
low-pay overall, but there is much more work to be done. 

Are the Following Statements True or False? 

1. Only people who do not work live in poverty.

2. Most employers who pay the Living Wage in Scotland are large companies.

3. Most new jobs created in the UK are well paid

4. More women are low paid than men

5. A 25-year-old, a 24-year-old, an 18-year old, an 17-year-old can legally be all paid 
different rates for doing exactly the same job?

6. Anybody working directly for NHS Scotland and the Scottish Government is guaranteed 
to be paid the Living Wage.

7. You are more likely to be paid less than the Living Wage if you live in a rural area of 
Scotland.

Answers - Quiz Four: Low Pay and Living Wage
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Answers - Quiz Four: Low Pay and Living Wage
Question One
Only people who do not work live in poverty.

FALSE: Just under half a million people in Scotland are low-paid, which means they do not 
earn enough to meet the minimum income needed to cover all the basic costs of living – 
which includes food, childcare, housing, travel, energy etc. The cost of living has increased 
sharply over the past few years, but wages have not risen at the same rate. Well for most 
people anyway - high earners have seen a bigger increase in their wages than low earners 
since the financial crash of 2008.
A half of all adults living in poverty in the UK have a job. Two-thirds of children who are 
living in poverty in the UK live in a household where at least one adult is working. 
UK taxpayers spend £11billion per year topping up low-pay through the benefit system. 
In Scotland, 70 per cent of workers in the accommodation and food service sectors earn 
less than the Living Wage, with 45 per cent in the wholesale and retail trade sector earning 
less than the Living Wage. 

Question Two
Most employers who pay the Living Wage in Scotland are large companies.

FALSE: The majority of accredited Living Wage employers are small to medium businesses. 
Employers report that when they pay workers a Living Wage, they are happier, more 
committed and productive, and take less days off sick. Struggling financially and worrying 
about bills can put a lot of pressure on workers and can affect their home and work lives, 
as well as their mental and physical health. Often low paid workers are forced to take on 
second-jobs to make up their wages, or have to do extra shifts. Those who have seen their 
pay rise to the Living Wage report they can spend more time with their families, taking part 
in hobbies, and getting involved in their community.

Question Three
Most new jobs created in the UK are well paid.

FALSE: Close to 80% of new jobs created in the UK between 2010-15 were in low paid 
sectors – such as shops, call centres, and restaurants. Whilst jobs in these industries can 
be suitable for some people, many often find they become trapped in a “low-pay cycle” 
– moving from one low paid job to the next. Many of these low-pay employers are very 
large profitable companies – like McDonalds, Tesco, & Next, but they choose to prioritise 
shareholder profits over paying staff fairly. In Scotland, there was an 18% rise in low paid 
jobs between 2010-16, meaning that now almost a 1/5 of the population is paid less than the 
Living Wage.  
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Question Four
More women are low paid than men.

TRUE: 64% of low paid workers in Scotland are women, and 40% are women working part 
time. In Scotland, women tend to be employed in traditionally female sectors - cleaning, 
caring, catering, clerical and retail work. These jobs are in the lowest paid of all industries 
and generally low status, offering little opportunity for career development.
Research by The Fawcett Society found that there are now almost twice as many women 
working in low paid and insecure jobs than before the 2008 recession. 1 in 2 of low paid 
female workers report they feel worse off financially than they did five years ago, with 1 in 10 
taking out a pay day loan in the last 12 months. This has resulted in the gender pay gap in 
the UK widening year on year, reversing previous improvements.

Question Five
A 25-year-old, a 24-year-old, an 18-year old, an 17-year-old can legally be all paid different 
rates for doing exactly the same job?

TRUE: The UK Government introduced a new higher rate of minimum wage for over 25’s in 
2016. It is called the “National Living Wage” but is not set at the same rate at the real Living 
Wage which is based on the actual cost of goods and services. There are other age rates for 
the minimum wage – from April 2018 they will be: 

Year  25 +  21 to 24 18 to 20 Under 18 Apprentice
2019  £8.21  £7.70  £6.15  £4.35  £3.90

Question Six
Anybody working directly for NHS Scotland and the Scottish Government is guaranteed to 
be paid the Living Wage.

TRUE: Trade unions representing workers in these organisations have campaigned for 
many years to ensure that all workers are paid at least the independently set Living Wage, 
and they both some of the biggest employers in Scotland.  The Scottish Government also 
funds the Scottish Living Wage Accreditation scheme which has signed up over 1000 
employers so far. Many local councils in Scotland also pay all their staff the Living Wage too. 

Answers Cont. - Quiz Four: Low Pay and Living Wage
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Question Seven
You are more likely to be paid less than the Living Wage if you live in a rural area of 
Scotland.

TRUE: Dumfires & Galloway, Moray, Clackmananshire and Highland have the highest 
proportion of low paid workers in Scotland; Edinburgh & East Dunbartonshire have the 
lowest. This is a particular issue in rural Scotland because the tourist industry, agriculture 
and related activities are major employment sectors, coupled with the fact that much of this 
work is seasonal. These are all low paid sectors.

Scottish Government research tells us that the high cost and lack of availability of suitable 
public transport makes it difficult for people to access training and other employment 
opportunities. There is a particular lack of opportunities for disabled workers, with specific 
mention of little or no tailored training programmes in comparison to urban areas. Living 
costs in general are often higher in rural areas. For example, there is often a lack of suitable 
housing in rural areas due to the high number of holiday let and second home properties. 
This results in inflated rents for local people. In addition to this, many homes use inefficient 
heating systems and fuel types, increasing the demands on a limited income. One of the 
(many!) criticisms of the National Minimum Wage is that is does not consider regional 
differences in living costs. The Living Wage attempts to address this concern by setting a 
level by which everyone can afford a decent standard of living.

Additional Activities

• Working in teams or pairs, choose one of the questions from the quiz and prepare either a 
short presentation or design an information poster on that topic. 

• Design a Living Wage Campaign poster – will you target a particular employer or try to 
raise awareness of the Living Wage and low pay in society?

• Write a letter to a low-pay employer and explain why you think they should pay their staff 
the Living Wage.

• Write a letter to your local Councillor, MP or MSP and ask them what they are doing to 
promote the Living Wage in your local area.

• There are Living Wage Campaigns all over the world – search online and choose one to 
research and design either a PowerPoint Presentation or an information poster based on 
your findings.

• Have a debate on the following motion, “Some employers simply cannot afford to pay 
their staff the Living Wage.” Have teams speak for and against the motion. 
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Climate Change and Climate Justice
1. What is climate change? 
2. Which countries are most responsible for climate change? 
3. Which individuals are most responsible for climate change? 
4. Which organisations are most responsible for climate change?
5. Who feels the impacts of climate change?

COP26 

6. What is Cop26?
7. Who will be attending Cop26?
8. What is the Paris Agreement?
9. What are the main things that will be negotiated at Cop26?   

Climate change, workers and trade unions

10. Why are workers and trade unions concerned about climate change? 
11. What is a Just Transition?
12. What are some of the things that we need to do to reduce emissions and have a Just 
Transition in Scotland?
13. What environmental campaigns are you aware of? What is your view of 
environmentalists? Are you aware of any worker-led environmental campaigns?  
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Climate Change

1. What is climate change? 

Climate change is the long-term shift in average weather patterns across the world. 
Since the mid-1800s, humans have contributed to the release of carbon dioxide and other 
greenhouse gases into the air. This causes global temperatures to rise, resulting in long-
term changes to the climate.

Scientists have observed that this warming is leading to rising sea levels, shrinking 
mountain glaciers, ice melting at a faster rate than usual in Greenland, Antarctica and the 
Arctic, increased droughts, and changes in flower and plant blooming times. 

There is global agreement that temperature rises need to be kept well below 2°C from the 
pre-industrial era, with an ambition to keep it below 1.5°C. Currently, however, assessments 
suggest that we are currently on course for temperature rises of up to as much as 4°C or 
higher.

2. Which countries are most responsible for climate change? 

In short, wealthy countries are most responsible. The US, the UK, the EU, Australia, Canada, 
Japan and other countries known as the West, have historically emitted the highest level of 
emission  and still to do today.  

While China as a country with more than one billion people now has higher emissions 
than the US, when analysed per capita (per person) its emissions are far lower than in 
the West. In addition, because countries like the UK industrialised first, we have a historic 
responsibility for climate change. Finally, because China produces lots of goods for the 
West, it can be argued that the emissions China produces are in part the responsibility of 
the West. 

3. Which individuals are most responsible for climate change? 

The rich. Oxfam estimate that the world’s richest 1% cause double the CO2 emissions of 
the poorest 50%. In the UK, the richest 1 per cent of people in the UK produce 11 times the 
amount of carbon emissions as those in the poorest half of society. 

The rich are more likely to fly often, to drive big cars, and to own big homes that are difficult 
to heat.
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4. Which organisations are most responsible for climate change? 

Between 1988 and 2015, 100 companies were responsible for 71% of global GHG emissions. 
The biggest emitters were coal and oil and gas companies, such as BP and Shell. 

5. Who feels the biggest impact of climate change?

People in poverty. While everyone around the world is likely to feel the effects of climate 
change, the most vulnerable are people living in the world’s poorest countries, particularly 
in sub-saharan Africa or in small island states such as Haiti, who have limited financial 
resources to cope with disasters. The world’s 2.5 billion smallholder farmers, herders and 
fisheries who depend on the climate and natural resources for food and income, are also 
acutely impacted. 

Increasingly unpredictable weather patterns, shifting seasons and natural disasters 
disproportionately threaten these populations, endangering their livelihoods and increasing 
their risk of poverty and hunger.

In the UK too, climate change disproportionately impacts on the poor. Erratic weather 
events like flooding are more likely to negatively impact on those in poverty. The policy 
response to climate change is often regressive too - the poor pay a far higher proportion 
of their income in carbon taxes than the rich (for example through flat taxes on fuel bills); 
subsidies for improving home insulation tends to go to homeowners and not those who 
rent their homes and are more likely to live in fuel poverty. The Gilet Jaunes or yellow vests 
movement in France, which was sparked by an increase in fuel prices at the same time as 
corporation tax was reduced, is an example of what can happen when the policy response 
to climate change is not felt to be fair by significant numbers of people.
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COP26 

6. What is Cop26?

COP26 is the next annual UN climate change conference. COP stands for Conference of 
the Parties, with parties being countries that signed up to the United Nations Framework 
Convention on Climate Change (UNFCCC) – a treaty that came into force in 1994.

This is the 26th COP summit and will be hosted in partnership between the UK and Italy. 
The conference will be held in Glasgow from 1-12 November 2021, a year later than planned 
due to delays caused by the COVID pandemic.

Many people see it as the most significant climate event since the 2015 Paris Agreement – 
when all the signatories to the UNFCC agreed to keep temperatures well below 2 degrees 
Celsius above pre-industrial levels and to pursue efforts to limit the temperature increase 
even further to 1.5 degrees Celsius.

7. Who will be attending Cop26?

COP26 will be biggest summit the UK has ever hosted, with around 30,000 attendees 
expected if it goes ahead as a fully physical event.

There is expected to be: 
• Ministers, diplomats and negotiators from almost 200 countries. 
• 160 heads of State (for 48hrs), potentially including President Joe Biden and other 
world leaders.  
• 30,000 delegates – including trade unions, business groups, environmental groups, 
local government associations, indigenous peoples groups, youth groups, women’s 
organisations and so on. 
• 700 media organisations 
• Tens of thousands of activists – with a major Climate March anticipated in the 
weekend in the middle weekend, covid dependent. 

8. What is the Paris Agreement? 

The Paris Agreement is a legally binding international treaty on climate change. It was 
adopted by 196 Parties at COP 21 in Paris, on 12 December 2015 and entered into force on 4 
November 2016.
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Its goal is to limit global warming to well below 2, preferably to 1.5 degrees Celsius, 
compared to pre-industrial levels.

While it is hailed as an ambitious, breakthrough agreement, unfortunately to date countries 
pledges to cut emissions under the Agreement add up to 3-4 degrees warming and not 1.5 
degrees. 

9. What are the main things that will be negotiated at Cop26?   

• Climate ambition/mitigation. The extent to which countries commit to cutting their own 
greenhouse gas emissions. Countries submit ‘national determined contributions’ to try 
and ensure that warming is kept to 1.5-2 degrees. However, current commitments add up 
to 3-4 degrees warming, so there is pressure on countries to raise their climate ambition. 
While the UK rather than Scotland is a party to the COP, the Scottish Government has 
said it will produce an indicative NDC, based on its updated Climate Change Plan which 
commits to 75% reductions in emissions by 2030. 

• Climate Adaptation/Finance. The extent to which rich developed countries should 
support poor developing countries to adapt to the impacts they are already facing.  In 
2009 developed countries promised $100bn per year by 2020 to support developing 
countries mitigation and adaptation efforts. However, this is not being delivered and 
there are ongoing disputes about whether the funding should be grants or loans. 

• There are also debates around concepts such as Loss and Damage (funding to address 
the impacts of climate change which can’t be mitigated or adapted), carbon markets 
(putting a price on carbon and allowing polluters to trade emissions), and nature based 
solutions (such as reforestation and offsetting schemes). 

Climate Change, Workers and Trade Unions

10. Why are workers and trade unions concerned about climate change? 

Besides being concerned citizens, climate change poses an increased risk to workers 
livelihoods as well as to their workers’ health and safety. Firefighters for example are often 
at the forefront of dealing with wildfires and floods. 

In addition, tackling climate change requires nothing short of a complete and fundamental 
restructuring of our economy. Over the coming years, we need to change to how we 
produce our energy, construct our buildings, transport our people, manufacture our 
products, grow our food, and process our waste. That means that workers jobs will have to 
change – particularly those in high-carbon industries. That is why workers and trade unions 
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have an important stake in the debate about climate change. 

11. What is a Just Transition? 

A Just Transition is about moving to a modern low-carbon economy in ways which protect 
workers’ livelihoods and creates a fairer society. 

Just Transition as a concept can be traced back to the United States in the 1970s, where 
Tony Mazzocchi, a trade unionist from the Oil, Chemical and Atomic Workers Union 
(OCAW) sought support from environmentalists to wage an ‘environmental strike’ over 
health and safety issues at Shell refineries. Mazzocchi and the oil and chemical workers 
union openly acknowledged that the industries they worked in were causing environmental 
and health problems and used the concept of a Just Transition to call for changes to these 
industries without destroying communities.

In Scotland and the UK, the closure of the coal mining industry and the deindustrialisation 
of large parts of Scotland in the 1980s has caused gaping wounds which many parts of 
Scotland have still to heal from. So trade unions are aware that changes in the economy 
can have a negative impact on workers and communities unless fairly managed. 

12. What are some of the things that we need to do to reduce emissions and have a 
Just Transition in Scotland?

To tackle climate change we need to reduce emissions from energy, transport, buildings, 
waste, manufacturing and industry and land-use and agriculture. Trade unions and the 
STUC are campaigning for: 
• A street-by-street retrofitting programme to make our homes more energy efficiency. 

If we want to reduce emissions, create jobs and tackle fuel poverty this is the single 
biggest intervention we can make. However, currently, much of the retrofitting and 
construction sector is characterised by questionable employment practices such as 
bogus self-employment and exploitation of migrant labour. To create good quality, 
unionised jobs and ensure that profits aren’t hoovered up by the rich, we need a 
publicly owned and publicly delivered street-by-street retrofitting programme.

• A publicly owned energy company to build and renewable energy. Currently, most 
renewable energy is run by large multinational companies that offshore jobs to the far 
east before shipping the content half way around the world. That doesn’t make any 
sense from a climate perspective but it also means there is no local economic benefit 
to communities. Jobs in renewables haven’t increase in the past 5 years, despite a 
significant increase in renewable energy. 
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• Free bus travel and local authority owned bus companies. In places like Glasgow, half of 
all households don’t have access to a car, bus travel is expensive and routes are decided 
by private bus companies who cut services that don’t make a profit. Free bus travel 
through local authority run buses could help tackle climate change, reduce air pollution, 
and improve social inclusion. 

The actions above could help create up to 367,000 green jobs in Scotland. However poor 
policy choices could see less than 131,000 jobs being created. 

13. What environmental campaigns are you aware of? What is your view of 
environmentalists? Are you aware of any worker-led environmental campaigns?   

While the impacts of climate change outlined earlier and the concept of climate 
justice shows that climate change is very much a class issue, it is true that many of the 
environmental NGOs such as extinction rebellion tend to be dominated by middle class 
people. However, some of the most famous environmental campaigns in history have been 
led by working class communities.  

• The mass trespass at Kinder Scout. An act of wilful trespass by hundreds of ramblers, 
young workers and socialists in Derbyshire in 1932. This act of civil disobedience is one 
of the most successful in British history and paced the way for National Parks legislation, 
the establishment of long-distance footpaths and rambling rights. 

• Green Bans. A form of strike action undertaken by the Australian Builders Labourers 
Federation (BLF) who refused to build on parkland, low-income housing and buildings 
with historical significance. Working with resident groups and environmentalists, the 
actions of the BLF are said to be the reason why many of the parks in Australian cities 
remain today. 

• The Lucas Plan. The Lucas Plan was a January 1976 document produced by the 
workers of Lucas Aerospace Corporation. The plan was in response to the company’s 
announcement that thousands of jobs were to be cut to enable industrial restructuring 
in the face of technological change and international competition. Instead of being made 
redundant the workforce argued for their right to develop socially useful products. While 
ultimately unsuccessful it is seen as a model by which workers can use their skills and 
knowledge to produce plans from. Many of the products in the plan, such as wind power 
and special trams, have subsequently come into existence. 
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Resources

• COP 26 Coalition. The COP26 Coalition is an international civil society coalition of 
groups and individuals organising towards mobilising around climate justice during 
COP26. Coalition members include environment and development NGOs, trade unions, 
grassroots community campaigns, faith groups, youth groups, migrant and racial justice 
networks. https://cop26coalition.org/ 

• The Just Transition Partnership. The Just Transition Partnership was formed by Friends of 
the Earth Scotland and the STUC in 2016. Membership includes Unite Scotland, UNISON 
Scotland, UCU Scotland, CWU Scotland, PCS Scotland and WWF Scotland. https://foe.
scot/campaign/just-transition/ 
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What is the Health and Safety at Work Act?

The Health and Safety at Work Act 1974 (HASAWA) lays down wide-ranging duties on 
employers. Employers must protect the ‘health, safety and welfare’ at work of all their 
employees, as well as others on their premises, including temps, casual workers, the self-
employed, clients, visitors and the general public. However, these duties are qualified with 
the words ‘so far as is reasonably practicable’. This means that employers can argue that 
the costs of a particular safety measure are not justified by the reduction in risk that the 
measure would produce. But it does not mean they can avoid their responsibilities simply 
by claiming that they cannot afford improvements. HASAWA allows the government to 
issue regulations, guidance and Approved Codes of Practice (ACOPs) for employers. These 
set out detailed responsibilities for your employer in every aspect of workplace health and 
safety, from working safely with computers, to stress and hazardous chemicals.
The Health and Safety Executive (HSE) was set up under HASAWA.
The Act contains powers for the HSE to enforce these employer duties and penalties for 
non-compliance.

Union-appointed representatives

The role of the health and safety representative is independent of management. 
Representatives are there to represent the interests and concerns of their co-workers 
and respond on their behalf. They provide valuable insight, skills and resources that help 
employers and their co-workers. 

Health and Safety at Work 
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Health and Safety at Work 

The law sets out what functions representatives have. All representatives, 
either appointed by trade unions or elected by employees can:

• Represent the workforce on health and safety generally, or make representations on 
Potential hazards and dangers; 

• Attend training courses; and 
• Have contact with inspectors.

Functions of union-appointed health and safety representatives

The law makes it clear that they can:

• Represent employees generally and when you consult them about specific matters that 
will affect the health, safety and welfare of the employees;

• Represent employees when Health and Safety Inspectors from HSE or local authorities 
consult them; 

• Investigate accidents, near misses, and other potential hazards and dangerous 
occurrences in the workplace;

• Investigate complaints made by an employee they represent about their health, safety or 
welfare in the workplace;

• Present the findings of investigations to you
• Inspect the workplace with at least one other appointed representative, request in 

writing that you set up a health and safety committee
• Attend Health and Safety Committee meetings as a representative of your employees.

*Info courtesy of The Health and Safety Executive website
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Quiz Five: Health, Safety and the Environment – Activity Sheet

Overview

When you first enter the world of work you may be unsure of your rights. You would hope to 
be treated fairly and with due consideration to you and your colleagues Health and Safety, 
as well as the environment being respected and supported by you and your employers 
actions.

Your tutor will allocate you into small working groups. In your group read and discuss each 
of the statements below. Try to agree whether you think each of the statements is true of 
false.

True or False
1. When I start a new job it is my responsibility to buy all safety equipment that I may need?

2. I would report a Health and Safety concern to a colleague 

3. The laws on Health and safety stop people from doing anything?

4. Some jobs cannot be made safer?

5. What happens in other workplaces in other countries does not affect me

6. Workers don’t really get injured or killed at work in 2018?

7. Where it proven that bosses and owners of companies have made decisions that have    

harmed workers or the environment – one of the penalties should be a jail sentence

8. It is good that Fracking is banned in Scotland

9. Workers in Scotland/UK should have their own Health and Safety Centre

10. Leaving the EU will have no effect on workplace health and safety in Scotland/UK

Useful links: 

www.worksmart.org.uk/rights; 

www.worksmart.org.uk/right/young_workers_under18; 

http://www.bis.gov.uk/policies/employment-matters/rights;

www.hse.gov.uk; 

http://www.scottishhazards.org/
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Unit 1: Additional Scenarios

Scenario 1

A part-time cleaner, who works 16 hours a week in a supermarket, hears that all full-time 
employees (working 36 hours per week) have an annual paid holiday of 30 days a year.  The 
cleaner has only been working for the company for 6 months and has not requested any 
holiday.  However, she would like to take some paid time off to visit her son.

What rights does the employee have?
What would the employer’s view be? 

Scenario 2

A clerical worker has been working for an employer for 5 months.  She becomes pregnant 
and goes to see her employer to ask for time off and maternity pay.  The employer has a very 
small business and is worried about the cost of employing someone during the maternity 
leave.  It would be easier for the employer to sack the worker.

What rights does the employee have?



44

Unit 1: Introductory Activities

Scenario 3

A driver in a transport company has a very quick temper.  He has sometimes been involved in 
arguments with his fellow workers.  He has worked for the company for 2 years and one day 
is overheard swearing at a fellow driver who, he said, insulted him.  The fellow driver says he 
is a bully.  The employer tells him to come to the office to be given notice to leave because this 
is not the first time the driver has been aggressive.

What are both drivers’ rights?
Was the employer right to sack the first driver? 

Scenario 4

A worker is elected by her fellow workers to be the rep for their trade union.  There are lots of 
problems for the shop steward to sort out and the worker asks the employer for an hour off 
work to carry out her union work.  The employer does not see why she should pay the worker 
to do trade union business.

What rights does the union rep have?
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Unit 1: Additional Activity 

This activity aims to encourage you to consider how the world of work has changed over 
the last 20 – 30 years, and the changes that have taken place in some key aspects of 
employment law.  Many of the traditional industries that our parents would be working 
within have now gone or changed dramatically.  Many shipyards, manufacturing industries, 
and local authority jobs have been replaced by service sector industries, call centres and 
new technology production.  This has also led to a shift in the demographic make-up of the 
workplace, with more women being employed than before, more people being employed on 
a temporary or fixed-term basis, and more workers from across Europe being employed in 
the UK.

Employment law has also changed quite dramatically, with some significant improvements 
in the rights that workers have in the workplace.  Undoubtedly as the world of work further 
develops, workers will require and demand increased rights at work.  This activity gives you 
the opportunity to discuss and identify what you think some of those demands may be and 
how they may be gained.

Learning outcomes
• To understand some of the changes that have taken place in employment law
• To consider the kinds of Rights at Work that might develop in the future

Activity
Your tutor will allocate you into small working groups for this activity, and give all class 
members an Activity Resource Sheet.  The table in the Activity Resource Sheet identifies 
how employment law has developed over the last 20 years.  Within your group you should 
discuss how and why the workers’ rights indicated on the table might need to develop over 
the coming 20 years.  You should also consider if there are additional workers’ rights that 
will be necessary to accommodate the needs of both employers and employees.

You should also discuss how you think the improvements you have identified can be 
achieved and the role that workers and trade union s can have in that process.

Feedback
Each group should elect a group spokesperson who will be asked by the tutor to report 
back on the outcomes of your discussions.

Resource
Activity 5 Resource Sheet 
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Supportive Work Practices

Challenging Discrimination and 
Improving Disability Employment

What is a supportive and inclusive    
workplace? 
A supportive and inclusive workplace might 
be described as a place of work/places or 
work and types of working that enable a 
wide selection of people opportunities.  

Intro to the Framework of “some”    
legislation 
The Equality Act –Disability and Health 
Conditions are included in The Equality Act 
as one of the nine protected characteristics, 
the act states quite clearly;
You’re disabled under the Equality Act 2010 
if you have a physical or mental impairment 
that has a ‘substantial’ and ‘long-term’ 
negative effect on your ability to do normal 
daily activities.
What does ‘substantial’ and ‘long-term’ 
mean
• ‘substantial’ is more than minor or trivial, 

e.g. it takes much longer than it usually 
would to complete a daily task like 
getting dressed

• ‘long-term’ means 12 months or more, e.g. 
a breathing condition that develops as a 
result of a lung infection

Where a worker or employee has a   
condition that falls under The Equality Act 
A reasonable adjustment or adaptation 
should be applied – often the worker has 
to request these and provide medical 
information for the employer to seek to 
adjust a job or the employer is also expected 
to investigate other potential suitable roles.

Disability Employment figures 
In 2016, the employment rate for those 
aged 16-64 who were Equality Act disabled 
was 42.9% compared to 80.1% for those 
who were not Equality Act disabled. These 
figures point to a stark shortcoming on 
Disability Employment.
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Case Study 1
19 year old AD is a modern apprentice for a 
large public sector body. AD has a disability 
called Asperger’s Syndrome, which affects 
AD’s ability to communicate and interact 
with others around him. Despite AD’s 
difficulties in these areas, he has always 
performed to a high standard and received 
very positive feedback from management.

AD has been a member of Unison since 
he started work, as he felt that by being 
a member it would provide him with 
representation and assistance in the 
event he needed it. That time came for 
AD six months before he completed his 
apprenticeship when he was applying for 
permanent positions within the organisation. 
On two occasions AD received only one 
day’s notice of the interview, which did not 
allow him long to prepare. AD also received 
no adjustments for the interview and the 
panel was completely unaware of his 
support needs. This meant that AD was not 
considered for the posts as his answers to 
the questions were not detailed enough and 
lacked focus on what he could bring to the 
teams. 

AD thought it would be worthwhile before 
his next interview having a meeting with HR 
to discuss the issues and to get the support 
he needed with the recruitment process to 
secure a post. AD requested his Unison rep 
accompany him as he felt that Unison would 
know more about what he was entitled to 
as a disabled employee and could act as 
a witness for him in the event any further 

problems arose. The Unison rep negotiated 
with HR for AD to receive a minimum notice 
period for interviews that met both his 
needs and the needs of the business which 
meant AD had more time to prepare for his 
interviews. AD felt this was beneficial and 
on several interviews he attended he was 
a very close second candidate.  Unison 
continued to negotiate for AD that he got the 
support and assistance he needed and even 
met with him before each interview to go 
through what the specific duties of the post 
and helped check over his application forms 
to ensure he had the best chance. Eventually 
AD was successful in securing a post at the 
firm. 

Unison has continued to support AD in his 
new post by meeting with HR and his new 
manager and recommending supports for 
him which have been put in place. AD has 
now settled into his new role and feels he 
has adequate supports in place thanks to 
Unison’s help.  

AD has now became his Unison branch 
young and disabled members rep which has 
led to him getting involved in the branch and 
taking forward a number of issues and best 
practice and ensuring these are embedded 
in the employer’s practices to prevent the 
same thing from happening to someone 
else. AD is also now involved regionally on a 
number of important committees, including 
the STUC Youth Committee where he is able 
to provide a disability-related viewpoint on 
the important discussions this group holds 
for the young workers of Scotland. 
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Case Study 2
NK is a female worker of Indian background who works for a large Retail employer in 
Edinburgh. NK developed a neck condition and after further investigation it was found that 
the condition was degenerative and could only be eased with on-going treatment. The large 
employer had an Occupational Health Provider (a health company that offer advice and 
support to employees of a company that pays for this). 

The Occupational Health provider only offered support over the phone via consultations 
and NK did not feel this was positive, as English was not NK’s first language and NK felt 
that discussing health issues over the phone was not the best way of interacting with health 
professionals. NK’s union agreed with NK and asked that NK highlight this to her NHS GP. 

NK with the support of her union took out a grievance on the point that the Occupational 
health support provided was not suitable and was confusing matters further (some health 
details were taking down incorrectly over the phone); NK also provided the view of her 
GP on this matter. The employer eventually allowed an Occupational Health face to face 
meeting with NK being allowed to also take her support worker and an NHS OT. The 
outcome and support from this meeting helped assist NK better and NK is now working 
a reduced number of hours covering a range of tasks, as this is beneficial to the neck 
condition rather than staying on the one task.

Questions on Disability Employment and Tackling Discrimination

1. What sort of health conditions might be classed as long-term?
2. Why is there such a difference in Disability Employment rates compared to 

employment rates of those without a disability?
3. Do you think there was “potential discrimination” in Case Studies 1 and 2
4. In what ways do you think being a member of a union assisted both workers 

in the case studies?

Disability Confident Sceme 
The Disability Confident Scheme has replaced the Two Ticks or disability symbol scheme. 
Under that scheme employers made five commitments, one of which was to interview all 
disabled applicants who met the minimum criteria for a job vacancy and consider them on 
their abilities. The Disability Confident Scheme aims to help employers make the most of the 
opportunities provided by employing disabled people. It is voluntary, and has been developed 
by employers and disabled people’s representatives. The Disability Confident scheme has 
three levels that have been designed to support organisations.
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“Being part of the Union into Schools initiative has been a great experience. 
Working with young people and raising their awareness of Unions and what they 
do has been worthwhile and enjoyable. More than that, it has added to my skills 
and knowledge as well as, hopefully, letting young people know that when they 

start work, there are organisations and people there, to help and assist in times of 
difficulty. The sessions have facilitated some great discussions around what they 

expect from the world of work and enhanced their learning of working class history 
at the same time. A positive and beneficial initiative preparing many young people 

for that next step into the world of work.”

Brian Carroll

Public & Commercial Services Union

Trade Unions Today
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Unit 2: The Role of Trade Unions

• Unit Overview and info on Unions and STUC

• Unit Activities

1. What’s Your Opinion?
2. Unions in the Community – The Living Wage
3. Modern Apprenticeships
4. Negotiation 

The STUC is the Scottish Trade Union Congress

Our purpose is to co-ordinate, develop and articulate the views and policies of the trade 
union movement in Scotland and, through the creation of real social partnership, to promote: 
trade unionism; equality and social justice; the creation and maintenance of high quality jobs; 
and the public sector delivery of services.

The STUC represents over 580,000 trade unionists, the members of 39 affiliated trade unions 
and 20 Trades Union Councils. We speak for trade union members in and out of work, in 
the community and in the workplace, in all occupational sectors and across Scotland. Our 
representative structures ensure that we can speak with authority for the interests of women 
workers, black workers, young workers, lesbian, gay, bisexual, and transgender workers and 
other groups of trade unionists that otherwise suffer discrimination in the workplace and in 
society.

Trade Unions Today
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Trade Unions Today

 

ASLEF is one of Britain’s trade union for train 
drivers. Its 18,500 + members are employed 
in the train operating companies, the freight 
companies, London Underground and some 
Light Rapid Transport.  The first recorded 
meeting of the ‘Associated Society of 
Locomotive Steam Enginemen and Firemen’ 
was held on 7th February 1880.

Scottish Membership: 1,714
Gender Breakdown: 3.8% women

 

The Bakers, Food and Allied Workers’ 
Union is a trade union in the United 
Kingdom. Founded in 1847 in Manchester, 
it represents workers in the food industry.

Scottish Membership: 1,714
Gender Breakdown: 3.8% women

 

BECTU is the independent union for those 
working in broadcasting, film, theatre, 
entertainment, leisure, interactive media and 
allied areas. BECTU has now merged with 
Prospect.

Scottish Membership (approx):1,900
Gender Breakdown: 38% women

 

Community represents members across 
a range of industries, from steel and wire 
to footwear and textiles, from plastics 
to betting shops and from the National 
League of the Blind and Disabled.

Scottish Membership: 3,017
Gender Breakdown: 22.4% women
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The Communication Workers’ Union (CWU) 
is the biggest union for the communications 
industry in the UK with 250,000 members.  
CWU members work in the Post Office, 
BT and other telephone companies, cable 
TV, Accenture HR Services, Santander.  
Its members’ skills include engineering, 
computing, clerical, mechanical, driving, 
retail, financial and manual skills. 

Scottish Membership: 15,863
Gender Breakdown: 17.2

Founded in 1847 the Educational Institute of 
Scotland (EIS) is the oldest teaching union 
in the world.  Today the Institute has over 
50,000 members, representing over 80% of 
teachers in Scotland, working in Nursery, 
Primary, Secondary and Special Education, 
right through to Further and Higher 
Education.

Scottish Membership: 54,702
Gender Breakdown: 78% women

Equity is the UK Trade Union representing 
professional performers and other creative 
workers from across the spectrum of 
the entertainment, creative and cultural 
industries.

Scottish Membership: 2,012
Gender Breakdown: 48% women

The FBU represents over 85% of the uniformed 
staff of the UK fire and service.  Its members 
are frontline public service workers – covering 
the roles of Firefighter to Area Manager, 
including emergency fire control staff and 
firefighters working the retained duty system.

Scottish Membership: 4,435
Gender Breakdown: 7.5% women
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The GMB is a general union.  The GMB 
has members working in many parts of the 
economy including manufacturing, energy, 
local government, the water industry and 
public services.  One in every 23 people at 
work in the UK is a member of GMB and 
GMB is organised in 34 of the UK’s biggest 
50 companies.

Scottish Membership: 50,100
Gender Breakdown: 48% women

The Musicians’ Union represents over 
32,000 musicians working in all sectors of 
the music business.  As well as negotiating 
on behalf of musicians with all the major 
employers in the industry, the MU offers 
a range of services tailored for the self-
employed by providing assistance for full 
and part time professional and student 
musicians of all ages.

Scottish Membership: 2,343
Gender Breakdown: 30% women

NUJ members work across the entire media 
industry – as staffers and freelancers, 
writers and reporters, editors and sub-
editors, photographers and illustrators.  
Members work in broadcasting, newspapers, 
magazines, books, in public relations, and 
in a variety of new media.  Founded in 1907, 
the NUJ is among the biggest and best-
established journalists’ unions in the world.

Scottish Membership: 1,902
Gender Breakdown: 38% women

The NASUWT represents teachers in England, 
Northern Ireland, Scotland and Wales in all 
sectors from early years to further education 
with around 250,000 members.  Members 
include teachers employed in the maintained 
and independent sector, head teachers and 
deputy head teachers.

Scottish Membership: 6,967
Gender Breakdown: 75% women
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Prospect has more than 100,000 members 
in the public and private sectors.  Its 
members are engineers, scientists, 
managers and specialists in areas as 
diverse as agriculture, defence, energy, 
environment, heritage, shipbuilding and 
transport.  It is the largest union in the UK 
representing professional engineers.

UK Membership: 100,000
Scottish Membership: 11,963
Gender Breakdown: 32% women

PCS members deliver governmental 
services in both the public and commercial 
sectors.  Their members work in 
government departments, agencies, public 
bodies, and in some private companies 
mainly in IT and undertake a variety of roles 
including information technology, catering, 
administration, security and management 
in areas such as the coastguards, air traffic 
control, customs, benefits centres and tax 
offices.

Scottish Membership: 23,168
Gender Breakdown: 60% women

Nautilus International is the trade union 
and professional organisation for some 
18,000 (in UK) ship masters (captains), 
officers, officer trainees (cadets), and 
shipping industry personnel, such 
as ship pilots, vessel traffic services 
operators (similar to air traffic control), 
harbourmasters, seafarers in the oil and 
gas industry, and shore-based staff.

Scottish Membership: 2,870
Gender Breakdown: 3.5% women

The NUM was historically one of the largest 
and strongest unions in Scotland and the 
UK.  However, membership figures have 
declined along with the decline in coal-
mining.  The NUM represents coal miners 
and associated staff along with many 
retired miners.

Scottish Membership: 50
Gender Breakdown: 0% women
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The RMT is a fast growing union with nearly 
75,000 UK members from almost every sector 
of the transport industry – from the mainline 
and underground railways, shipping, buses 
and road freight.

Scottish Membership: 10,132
Gender Breakdown: 13% women

The Prison Officers’ Association (Scotland) 
represents prison officers in the public and 
private sectors as well as secure psychiatric 
workers.  The POA (Scotland) works closely 
with its English counterpart the POA but is a 
separate organisation.

Scottish Membership: 2,620
Gender Breakdown: 29% women

TSSA is an independent, UK-based trade 
union for the transport and travel trade 
industries.  It has 30,000 members in the 
UK and Ireland, working for the railways 
and associated companies, London 
Underground and Transport for London, 
the travel trade, and in shipping, ports, 
road haulage and buses.

Scottish Membership: 1,502
Gender Breakdown: 34% women

The Royal College of Midwives is a British 
midwives organisation founded in 1881 by 
Louisa Hubbard and Zepherina Veitch. It has 
existed under its present name since 1947, 
and is the United Kingdom’s only trade union 
or professional organisation for midwives 
and those that support them. 
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USDAW is one of Britain’s largest trade 
unions with over 350,000 members 
nationwide.  USDAW members work in 
a variety of occupations and industries 
including: shopworkers, factory and 
warehouse workers, drivers, call centres, 
clerical workers, insurance agents, 
milkrounds and dairy process, butchers 
and meat packers, catering, laundries, 
chemical processing, home shopping and 
pharmaceutical.

Scottish Membership: 44,280
Gender Breakdown: 58% women

The University and College Union represents 
over 100,000 academics, lecturers, trainers, 
instructors, researchers, managers, 
administrators, librarians and postgraduates 
in universities, colleges, adult education and 
training organisations across the UK.  It was 
formed on 1st June 2006 by the amalgamation 
of the Association of University Teachers 
(AUT) and NATFHE – the University & 
College Lecturers’ Union.

Scottish Membership: 6,907
Gender Breakdown: 47% women

Unite the Union is the UK’s biggest 
union with over 1.5 million members.  
Members work in a range of fields such 
as engineering, electronics, IT, education, 
finance, business services, food, drink and 
tobacco, media, health, local authorities, 
MoD Government departments,  vehicles, 
offshore oil and gas, shipbuilding, steel 
and transport.  Unite is a union made 
from the merger between the Transport 
and General Workers’ Union and Amicus. 

Scottish Membership: 138,000
Gender Breakdown: 27% women

Founded in 1944, the Scottish Secondary 
Teachers’ Association is Scotland’s second 
largest teachers’ union, set up to focus on 
secondary issues, initially as a reaction to 
the perception of undue influence exercised 
on national education issues at that time by 
the primary sector.

Scottish Membership: 6,587
Gender Breakdown: 65% women
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“The Unions into Schools is a great initiative.  Many young people these 
days don’t seem to know anything about trade unions so it’s great to raise 
awareness and encourage them to join when they start work.  It’s also been 
a hugely enjoyable experience engaging with groups of young people and 
encouraging discussion and debate.  I love being involved in it.”

Kate Ramsden
UNISON

Unit 2: Overview



The Role of Trade Unions Unit 
Overview

This unit encourages young people to learn 
about the role of trade unions in the workplace.  
For more than 100 years, trade unions have 
existed to protect and improve their members’ 
terms and conditions of employment.  During 
this period there have been many changes 
to the laws relating to trade unions.  Modern 
trade unions provide a wide range of services 
for members.

• They still represent members to employers 
and negotiate on their behalf for better 
wages and working conditions.  This is 
called ‘collective bargaining’.

• They provide information and advice to 
individual members if they have a problem 
at the workplace.

• They also provide a network of health and 
safety and Equality representatives at the 
workplace.

Since the introduction of the Health and 
Safety at Work Act (1974), employers have 
had to provide health and safety policies 
and procedures for putting it in place.  Trade 
unions provide trained health and safety 
representatives who employers can consult.

• Trade unions are interested in actively 
promoting equal opportunities at work 
and providing advice and support to their 
members on the legislation.

• Trade unions run campaigns to improve 
working conditions and working lives, not 
just for Scottish and UK workers, but also 
for workers in other countries affected by 
globalisation. STUC has been involved in 
supporting the Better than Zero Campaign 
to challenge zero hour contact working.

• Unions actively challenge employers who 
pay low wages and do not offer fair work 
practices as part of the job – see Better 
than Zero and STUC websites

• There are a number of other services 
that trade unions provide to individual 
members: welfare benefits, legal 
assistance, education and training, 
financial services and discounts.

The unit also covers the various roles of trade 
unionists at the workplace and the different 
issues with which they become involved.  It 
is important that trade unionists are involved 
in the activities in this unit, where possible.  
These could be people who work on the site 
of visitors from local trade unions.  Trade 
unions are always very happy to send out 
materials and information which will add to 
those provided here.

Information is available online at:

 www.stuc.org.uk 
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The aims of this unit are to:

• Provide examples of what trade unions do for their members at work

• Encourage young people to consider how trade unions help build positive relationships 
at work

• Introduce young people to the changing role of trade unions.

• Introduce young people to the crucial role unions have in organising under-represented 
workers

The unit consists of five Activities:

• What’s Your Opinion? – a research activity in which young people find out each other’s 
views on trade unions.

• Living Wage – a stimulation exploring the campaigning role of trade unions in the context 
of low wages.
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Tutor Note
Young people research each other’s opinions of trade unions.  Each student is given a question, 
which he / she has to ask at least six other students in the class.  The answers are recorded 
and students then work in groups made up of all the students who asked the same question.  
The findings are summarised and fed back to the whole class.

Learning outcomes
• Young people develop their own views on trade unions
• They learn what trade unions do for their members
• They find out about the role of the trade union representative at the workplace

Method
This activity can be run in several ways depending on the time available.
A single session (50 minutes) will only allow for Tasks One and Two to be delivered together 
OR Task Three to be delivered as a single Task or all three Tasks in the activity could be 
delivered if you have two consecutive sessions or linked sessions.

61

A Better Way to work in Scotland

Activity One: Whats your Purpose?

Resources
What’s Your Opinion? Worksheet
Guide to What Do Unions Do? Resource Sheet

Useful links
www.worksmart.org.uk/rights
www.worksmart.org.uk/unionfinder
www.stuc.org.uk; www.tuc.org.uk



Task Three
1. Put students into pairs and give out the information sheet Guide to What Unions Do.  Ask 

students to discuss reasons for and against joining a trade union.

2. Place two large sheets of flipchart paper on the wall and ask pairs to write up their reasons 
for and against joining a trade union.  Allow the class some time to read the wall posters.

3. Tutor should lead a discussion around the flipcharts.  You can link the discussion to the 
results from Tasks One and Two.

4. You may want to have a vote at the end of the session to see how many would now consider 
joining a union.  This can be done by a simple show of hands.

Task Two
1. Allow the groups 15 minutes to summarise what they found from their investigations and 

ask them to appoint a spokesperson for each group.

2. Ask the spokesperson from each group to report back the findings on each question.

3. The tutor should put the key points / responses raised onto a wipe board of flipchart, and 
lead a discussion around the points raised.  E.g. the % who know a trade unionist, opinions 
on what unions do, reasons for joining a trade union etc.

Task One
Give each student a copy of the sheet ‘What’s Your Opinion?’ with one of the questions circled.  
Ensure that equal numbers of each question are distributed throughout the group.  
Tell them that they should ask at least six other students the question circled. They will be 
asked their views on the other questions by students they interview i.e. while they are asking 
their question it will be an opportunity for the other students to ask their question.

1. Ask them to keep a note at the bottom of the sheet of what students tell them in answer to 
their question.

2. After about 20 minutes stop the activity and ask students to go into five groups, with all the 
students who asked the same question joining the same group.
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Activity One: What’s Your Opinion?

Description
In this activity, you have the chance to research each other’s opinions, thoughts and feelings 
of trade unions.  Each student will be given a question, which he / she have to ask at least six 
students in the class.  The answers are recorded and students will then work in groups, made 
up of all the students who asked the same question, to summarise and feedback to the whole 
class.

Learning outcomes
• To develop your own views on trade unions
• To learn what trade unions do for their members
• To find out about the role of the trade union representative at the workplace

Task One
Each class member has been given a copy of the worksheet ‘What’s Your Opinion? With one 
of the questions circled. 
You should ask at least six other students the question circulated on your sheet.  You will be 
asked your views on the other questions by the students you interview.
You should keep a note at the bottom of the sheet of what students tell you in answer to your 
question.

Task Two
After about 20 minutes your tutor will stop the activity and ask you to go into a group with all 
the students who asked the same question as yourself.
Your group will be given 15 minutes to discuss and summarise what you all found from your 
investigations.  Your group will need to appoint a spokesperson for each group to report back 
the findings on your question.

Task Three
Your tutor will divide the class into pairs and give out the information sheet Guide to What 
Unions Do.  You will be asked to discuss reasons for and against joining a trade union.

Feedback
Your tutor will place two large sheets of flipchart paper on the wall and ask each pair to write 
up their reasons for and against joining a trade union.  The class will be given some time to 
read the wall posters, and then your tutor will lead a discussion around the flipcharts.

Resources
Activity One Worksheet: What’s Your Opinion?
Resource Sheet: A Guide to What Unions Do
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Activity One: What’s Your Opinion? 

Below are five questions.  One of them has been circled.  You should ask at least six people 
in the class the question circled.  Do not ask the other questions, you will be asked them by 
other people as part of the activity.

1.  Do you know anyone who belongs to a trade union? Who? Which trade union?

2.  What do you think trade unions do for their members?

3.  What reasons do you think people have for joining a trade union?

4.  Do you intend to join a trade union when you go to work? Why or why not?

5.  What is your general opinion of trade unions? Where does this opinion come from?

Keep a note of people’s replies to your question in the box below:
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Activity Two: Unions in the Community ‘The Real Living Wage’

Tutor Note

Description
Living Wage is a simulation based on the recent campaigns for a ‘Living Wage’ (£8.75 in 
Scotland / £10.20 in London) rather than the National UK Government Minimum Living Wage 
£7.83 in Scotland/UK.  The purpose of the exercise is to engage students in a live issue and to 
encourage them to communicate with other groups about the issue. It raises issues about low 
pay, inequality, union recognition, benefits of unionisations, contracting out and campaigning.  
The activity can be run in one hour and would benefit from the involvement of a trade union 
visitor.

Learning outcomes
• Students learn about some of the issues in the low-skill, low-wage part of the economy.
• Students understand the role that trade unions can play in organising workers and in 

improving wages and conditions.
• Students consider the role of publicity and pressure in bringing about change and social 

justice.

Method
• The simulation would benefit from some preliminary work about the level of the Minimum 

Wage and to whom it applies
• Arrange the room so that groups can see each other, preferably in a large circle (although 

this is not essential).  If you have not made table-top signs, then ask the students to write 
these in large letters and stick them to the desks where others can read them.

• The easiest way to get students into their role groups is ‘randomly’, e.g. according to the 
table they sit at on entering the room.  Alternatively you may want to read out the role 
groups and ask students sitting around particular tables to choose their role.  Read through 
the brief that explains the scenario they want to influence.  Ask them to study their role 
cards and to start thinking about which other groups they want to influence.

In order for all groups to gain an understanding of who the other groups are, you can ask a 
spokesperson for each group to stand up, briefly introduce themselves and make any short 
statement of intent.
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In April 2016 the government introduced a higher minimum wage rate for all staff over 25 
years of age inspired by the Living Wage campaign - even calling it the ‘national living wage’.

However, the government’s ‘national living wage’ is not calculated according to what 
employees and their families need to live. Instead, it is based on a target to reach 60% of 
median earnings by 2020. For under 25s, the minimum wage rates also take into account 
affordability for employers.

The real Living Wage rates are higher because they are independently-calculated based on 
what people need to get by. That’s why we encourage all employers that can afford to do so 
to ensure their employees earn a wage that meets the costs of living, not just the government 
minimum.
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Real living wage increases to £9 in UK and £10.55 in London 
as cost of living rises
7 November 2018

Over 180,000 workers are set for a pay boost as the Living Wage Foundation announces 
new UK Living Wage hourly rate of £9 per hour, an increase of 25p per hour and a new 
London Living Wage of £10.55 per hour, an increase of 35p per hour.
The UK rate is £1.17 per hour more than the government minimum wage (for over 25s) 
and the London Living Wage is £2.72 higher.
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Unions and the Living Wage Campaign in Scotland
In May 2009, the Scottish Living Wage Campaign awarded Glasgow City Council the very 
first Living Wage Employer Award recognising them as the first employer to bring the lowest 
paid staff up to the then Scottish Living Wage rate of then £7.00.  The campaign now aims 
to convince other organisations across Scotland to follow a growing number of successful 
employers and improve the pay of all workers earning less than the Scottish Living Wage.  

Low pay remains a very real problem for around 700,000 workers across 
Scotland 
• Around 70% or workers in the hotel and restaurant sector earn less than £8.75 per hour.  

Three fifths of these are women.
• Almost 60% of workers in the retail and wholesale sector earn less that £8.75 per hour.  

Again three fifths are women.
• 20% of directly employed staff in the public sector earns less than £8.75 per hour with over 

three quarters of these being women.  No figures exist for the proportion of contracted 
staff earning less than £7.45 but it is expected to be significant.

• Workers under 25, 21 and 18 are paid lower rates of Government Minimum wage – the Real 
Living Wage Campaign applies to all workers 18 and over and has better protections for 
workers aged 16 and 17.

The Scottish Living Wage Campaign is supported by the Poverty Alliance, STUC, Faith in the 
Community Scotland, Edinburgh TUC, GMB, UNISON and Unite the Union.

What is a Living Wage?
A Living Wage is the level pay which will help workers to be lifted out of poverty.  Everybody’s 
circumstances are different, but the Living Wage helps most workers out of poverty by giving 
them a decent hourly rate.  The campaign in Scotland sets the Living Wage Rate annually and 
the 2021 figure is in Scotland at £8.91 an hour. The Living Wage is something that employers 
should pay, but it is not a legal minimum like the National Living Minimum Wage.  Encouraging 
employers to pay the Living Wage is therefore the job of low-paid workers, community groups, 
trade unions, faith groups and others, working together to make real change.

Why is a Living Wage important?
Low pay is closely associated with poverty.  Many workers who are paid the National Minimum 
Wage, or just above it, are struggling to make ends meet. Without decent incomes many 
people are unable to heat their homes properly, they are unable to pay for healthy fresh fruit 
and vegetables for their children, people are not able to save a little money for rainy days.  
Surviving on low pay can mean workers having to work longer hours or perhaps having to 
have more than one two job, both of which impact on family life.  A Living Wage helps reduce 
some of these problems.
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How is the Living Wage calculated?
The Scottish Campaign has drawn on a wide range of research evidence to calculate the level 
for the Living Wage.  We have commissioned our own research and drawn on the Minimum 
Income Standards research carried out by the Joseph Rowntree Foundation.  This work has 
highlighted the income required to access the goods and services which people believe are 
essential for a decent life.  This income is different for different family types, but the Scottish 
Living Wage believes that £9.00 an hour* will provide an adequate income for most families 
– at the very least we believe it is a figure that we believe no-one should be paid less than.

Why is the Scottish Living Wage lower than the London Living Wage?
London is one of the most expensive cities in the world to live in.  The Living Wage Unit in 
the Greater London Authority has used its own calculation, based on a similar methodology 
to the one used by the Joseph Rowntree Foundation, to arrive at its current figure.  They have 
then added a percentage on top of the figure to help lift workers out of poverty.  This is similar 
to the idea of ‘London Weighting’ which many employers use to account for the higher cost 
of living in London. The current London Living Wage is £10.85* per hour. 

Won’t raising wages result in job losses for the very workers you are trying 
to help?
The relationship between pay and employment levels is not as straightforward as some 
people believe.  Many people argued that millions of people would lose their jobs after the 
introduction of the National Minimum Wage in 1999.  It didn’t happen – in fact employment 
continued to grow, even in those sectors that were most affected.  Tens of thousands of 
workers across Scotland have lost their jobs recently which have had nothing to do with the 
level of pay they receive.  We believe that many employers, particularly in low paying sectors, 
are capable of paying their lowest paid staff a decent wage.  When this is the case, then they 
should.

The type of jobs done by low-wage workers isn’t worth higher pay
The jobs that low paid workers do are essential, and are jobs that we all rely on.  Care workers 
look after our parents and grandparents.  Nursery nurses take care of our children when we 
can’t.  Workers in the hospitality industry are at the frontline of one of our most important 
industries, which contributes billions to our economy every year.  These are all valuable jobs 
and should be paid accordingly.

Activity Four: Unions in the Community -‘The Living Wage’

*Rate correct as of 2021
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The National Living Minimum Wage (NMW) already ensures low paid workers 
are looked after
There is little doubt that the NMW protects many thousands of workers from outright 
exploitation.  Before its introduction it was not uncommon for workers to be paid as little as £1 
per hour.  The NMW was an important step forward and the Scottish Living Wage Campaign 
supports better enforcement of the Living Wage.  However, the NMW does not lift people out 
of poverty.  Where employers can, then they should pay more.

What if there is a recession – employers cannot afford for wages to be pushed 
up
Many employers continue to make massive profits during recession – Morrison’s and 
Tesco supermarkets both posted large profits during last recession.  We believe that many 
employers can afford to pay their workers a decent rage even during a recession and should 
be encouraged to do so.  Many employers in low paying sectors such as retail and hospitality 
already pay their workers above the living wage level – more should be following their lead.

Will increasing pay in the public sector lead to cuts in frontline services?
There is little doubt that public spending is now under pressure.  However, it is unacceptable 
that many essential workers in the public sector are still paid less than £8.75 an hour.  When 
public sector employers are protecting frontline services they need to also ensure that they 
are protecting frontline workers by paying a decent living wage.

Activity: 

1. Discuss in small groups why a Real Living Wage could be positive for the 
UK and Scottish economy.

2. Discuss in small groups what problems or issues could arise from a Living 
Wage of £9.00* to all workers and what might the long term benefits be.

3. Discuss why unions and collective workers power has been important in 
achieving progress on low pay levels

4. Feedback: Elect a spokesperson and feedback to the class.
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1. STUC / Scottish Union Learning Overview
2. Introduction to Activities
• Case Study Activities
• Tutor Note
• Your Rights as a Modern Apprentice
• STUC / Scottish Union Learning Overview

What is a Modern Apprenticeship?
Modern Apprenticeships provide the chance to ‘earn and learn’ in a wide range of jobs 
and sectors and give the chance to develop skills, experience and qualifications. Modern 
Apprenticeships are open to people of all ages and are an exciting way of gaining skills and 
qualifications that will help to start a career without having to study full-time. There are many 
job roles available for Modern Apprentices, ranging from accountancy to plumbing, business 
administration to engineering and wind turbine maintenance.

Background
Apprenticeships have existed for hundreds of years but fell into decline until the late 90s when 
this method of work-based education was re-introduced. The number of people undertaking 
apprenticeships has risen over the last 8 years, with the largest expansion in the service 
sector.
The largest number of Modern Apprenticeships is in Business & Administration; Construction; 
Engineering; Health and Social Care and Automotive. The job roles are wide and varied and 
range from accountancy to plumbing, business administration to wind turbine maintenance.
Modern Apprenticeships continue to evolve in accordance with changes in the make-up of 
the labour market and the need for skilled workers.
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The STUC view
The STUC has supported the Scottish Government’s commitment to raise the number and 
quality of apprenticeships and broadly welcomes the continued growth of the Modern 
Apprenticeship programme. Modern Apprenticeships are a powerful method of providing 
Scotland’s young people with high-quality training which leads to industry-recognised 
qualifications and meaningful employment. Good quality and robust Modern Apprenticeships 
can equip young people with the skills that can lead to good long-term employment.

The role of the union
Union officials and reps – including union learning reps, equality reps and safety reps – have a 
key role to play through collective bargaining in encouraging more employers to set up quality 
Modern Apprenticeships, allowing under-represented groups to access them and ensuring 
that all apprentices receive good training, decent pay and a safe working environment. 

The benefit of being a Modern Apprenticeship
Modern Apprenticeships provide the opportunity to ‘earn while you learn’, to gain job-related 
skills, qualifications and experience through on-the-job and off-the-job training. An apprentice 
learns by working alongside more experienced employees and by being shown how to do 
specific work tasks, with support from a workplace mentor.

The Business Case for employing Modern Apprentices
Modern Apprenticeships can help businesses in all industries by offering a route to harness 
fresh talent. By training people with the right skills for the job they can do a wider range of 
tasks and take on new responsibilities. This can help to reduce skill shortages, minimise staff 
turnover and workplace accidents and increase productivity.

The Modern Apprenticeship programme: Issues of concern;
There are low participation rates by BME workers, those with disabilities and women. Gender 
segregation mirrors that of the wider labour market. Skills Development Scotland is working 
to address under-representation of the aforementioned groups.
There is no guarantee of continued employment on completion of the apprenticeship. There 
are not enough Modern Apprenticeship opportunities available to meet the demand from 
applicants.

Please find the link below to the Apprenticeship Equality Action Plan (EAP) Year 2 update 
which was published on Wednesday 8 August 2018.
 
https://www.skillsdevelopmentscotland.co.uk/media/44830/apprenticeship-equality-
action-plan.pdf 
 
https://www.skillsdevelopmentscotland.co.uk/media/44711/modern-apprenticeship-
statistics-quarter-4-2017-18.pdf 72
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1. Is there an equalities problem with the Apprenticeship programme, if so, what is that 
problem?

2. Why is this an issue – discuss why lower rates of some specific groups?

3. What can be done to tackle these problems?

Further information on Modern Apprenticeships
Scottish Union Learning has developed a ‘Modern Apprenticeship Toolkit’ to provide detailed 
information on the Modern Apprenticeship programme. This publication can be accessed 
online at www.scottishunionlearning.com/apprenticeships or ordered from tbreslin@stuc.
org.uk while stocks last.
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Tutor Note
Description
There is a growth in the number of Modern Apprenticeships open to young people that aim 
to earn while they learn, to build their practical skills base whilst gaining industry recognised 
qualifications. This section has a series of real life case studies gathered from Modern 
Apprentices across a variety of workplaces and undertaking a variety of apprenticeships. 
Further information can be found on the Scottish Union Learning website – www.
scottishunionlearning.com/apprenticeships 

Learning outcomes
• Young people will consider stereotypes in relation to Modern Apprenticeships
• They will have a greater understanding of Modern Apprenticeships and the diversity of 

Modern Apprenticeship jobs
• They learn about the support available from trade unions and what their rights are as a 

Modern Apprentice

Method
Ask students to work in groups of 3 or 4 and give out copies of the case studies.  They should 
read through the case studies and discuss some or all of the points raised at the end of the 
case study.  Additional discussion questions can be added depending on the exact focus of 
the session.
• The tutor should start by ascertaining the class’ knowledge of Modern Apprenticeships 

and then providing a definition based on ‘What is a Modern Apprenticeship’
• Ask each group to appoint a scribe to record the views of the group.
• Discuss each question in turn by asking a group to report back on its views and then 

opening up the discussion on that question to other groups.
• Invite any visitor who is present to comment on the views expressed.

Resource
STUC / Scottish Union Learning Overview (for use by the facilitator)
Activity 4 Case Studies (for use by the young people)
You’re Rights as a Modern Apprentice (for use by the young people)
Modern Apprenticeship Toolkit (optional resource for facilitator) downloadable from: www.
scottishunionlearning.com/apprenticeships 

Use with: This activity can be used as a stand-alone activity although it would be helpful if 
classes had previously undertaken an activity on rights at work and / or the trade union role 
in the workplace. The session will also be useful for pupils interested in becoming a Modern 
Apprentice.
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Case study 1: 
Name: Mr A
Modern Apprenticeship: Construction 
(Carpentry and Joinery)
Union: UNITE 
Location: Glasgow

Mr A is a Joiner and UNITE Rep at City 
Building LLP in Glasgow. When he was at 
school, Mr A completed a pre-vocational 
course in construction, where he first heard 
about Modern Apprenticeships. The pre-
vocational course gave him a sample of all 
the trades that were available. On completion 
of the course, Mr A was due to leave school, 
so he applied for a Modern Apprenticeship in 
Carpentry and Joinery. 

At the beginning of his apprenticeship, Mr 
A became a member of UNITE. He attended 
college to learn the skills that he would require 
during his site-based on the job training. 
Mr A said, “I wasn’t actively involved in the 
union at first, but saw it as essential to be 
a member as the union negotiates your pay 
and represents you if there are any grievance 
or discipline issues.” Once he had completed 
his second year, he was fortunate to gain 
further education in his trade by completing 
an advanced craft certificate programme in 
Carpentry & Joinery at College. 
This course was more advanced than the 
standard training he received during the 
previous two years. For example, during his 
second year, he learned to make straight 
flight stairs and on the advanced craft course, 
he learned to make spiral staircases.
Mr A excelled at his chosen career and during 
his fourth year, Mr A won the Scottish Building 

Apprentice Training Council’s James Birnie 
Award and was named Apprentice of the Year. 
Later that year, he was named the Federation 
of Master Builders National (UK) Apprentice 
of the Year. Leading on from this success, Mr 
A was invited to attend the UNITE National 
Delegates Conference in Torquay, where he 
experienced first-hand how the union is run 
by lay members and what it does politically, 
internationally and locally. 

After that, Mr A was inspired to become more 
active within the union and became a Health 
and Safety Rep and a Shop Steward. Mr A 
also represents UNITE on the STUC Youth 
Committee and is a member of the STUC 
General Council.

Mr A said, “I really enjoy helping to look after 
members in the workplace, and I have gained 
so much more than I ever thought possible 
through my apprenticeship programme. My 
priority now is to try to get Modern Apprentices 
and the union to work more closely together.”

Discussion points:
• Why do you think Mr A decided to become 

a Modern Apprentice?
• Has his Modern Apprenticeship helped 

him?
• Why do you think Mr A got involved in 

UNITE?
• What problems do you think young people 

are faced with, when they want to apply 
for a Modern Apprenticeship?
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Case study 2: 
Name: Mr B
Modern Apprenticeship: Construction (Wood 
Machinist)
Union: Community 
Workplace: Glasgow

Mr B started work with in a supported 
workplace as an 18-year-old school leaver in 
the post of Labourer. Supported workplaces 
deliver employment, development and 
training opportunities for people with 
disabilities and to help them, whenever 
possible, into mainstream employment. 
In supported workplaces the majority of 
workers are people with a disability.  Mr B 
is now in the third year of his Level 3 Wood 
Machinist Modern Apprenticeship. Mr B 
learned about the Modern Apprenticeship 
from his predecessor, and liked what he 
observed from the programme. As a member 
of Community, he then approached the 
Shop Steward to enquire as to how he could 
become the company’s next apprentice.   

Mr B said, “I was really keen to start the 
Modern Apprenticeship and my union helped 
get me started on it. Community has really 
supported me throughout the programme 
and any problems I have encountered were 
resolved quickly. I wanted to learn new skills 
and the Modern Apprenticeship offers the 
opportunity to do so. It will help me earn 
more money and now, I’ll always have this to 
fall back on.”  

The company’s Head of Manufacturing, said, 
“Mr B started as a Work Step employee and 
has overcome his disability to get onto this 
Modern Apprenticeship. The closest training 
provider we could find for the apprenticeship 
was in Falkirk. When Mr B said he was willing 
and able to travel to Falkirk for the training, 

we knew that he was determined to succeed. 
We then decided to match his level of 
commitment by paying his travel expenses.”   
The Community union rep, said “The Modern 
Apprenticeship programme gives the young 
disabled people here something to aim 
for and it helps build confidence and skills. 
Community has a big role to play in the 
programme; for example, we successfully 
negotiated Mr B’s place and ensured that 
he remained on the same pay rate for the 
duration of his programme.”  

Community is very supportive of developing 
its members’ skills, personal development 
and training. The union rep has a keen 
interest in boosting this support. He said, 
“Unemployment amongst disabled people 
is around 50%. We need more opportunities 
for people with disabilities. We work to 
ensure the Modern Apprenticeships provide 
an opportunity for disabled people to move 
from semi-skilled jobs to skilled jobs. If 
another member of staff wants to start an 
apprenticeship once Mr B has finished, I’m 
sure Community will negotiate on his or her 
behalf.”

Discussion points:
• Why do you think Mr B decided to become 

a Modern Apprentice?
• Do you think it is easy or difficult for 

disabled people to become Modern 
Apprentices?

• What barriers do you think disabled 
workers face?

• Why do you think his union helped him?
• What can be done to encourage more 

young people with disabilities to become 
apprentices?

• What is a ‘supported workplace’ and why 
are these workplaces important?
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Case study 3: 
Unions: GMB, Prospect, UCATT, Unite
Workplace: Rosyth
Name: Ms C
Modern Apprenticeship: Engineering (Project 
Planner Technician)

Ms C was working on the site as a Security 
Officer on the Visitor Desk and was employed 
by another company.  She had worked there 
for two years.  She saw a post advertised for 
a Customer Assistant with the main company 
so she applied and was fortunate enough 
to be successful.  She worked in this role 
for four and a half years.  Her duties in her 
new role proved to be at a higher level, and 
after four and a half years, with the help of 
her union Rep, Ms C was upgraded to the 
role of Customer Advisor.  Ms C then saw an 
advert for an Engineering (Project Planner 
Technician) within the same workplace, 
which she considered.  Although she was 
happy with the job she was doing, there was a 
lot of job uncertainty around at that time and 
she knew she needed to think about her next 
step and her future career path as she was, 
by then, 25 years old. It was that uncertainty 
that gave Ms C the final push to apply for the 
new role, which she did, and she got the job.

Pleased that she had taken that step, Ms 
C was able to keep her salary at the same 
level.  Ms C was also studying at College for 
the educational components of her Modern 
Apprenticeship and her Technical Training 
Manager recommended that she also 
undertake an Open Learning course to run in 
tandem with her College studies.  Having left 
school at the end of fourth year, she felt that 
she needed some further vocational education 
that would stick with her for the rest of her 
life.  She felt a Modern Apprenticeship was 
ideal as it brings together practical ‘hands-

on’ learning alongside the formal education. 
As part of the apprenticeship, Ms C began 
learning about other areas of the business.  
She started studying fabrication, welding, 
maths, CAD (Computer Aided Design) and 
English amongst other subjects. Ms C found 
the Modern Apprenticeship very different 
from office work, and had never done anything 
like it before.  She was nervous at the start, 
but discovered that all the other apprentices 
were nervous too.   They have all found that 
the apprenticeship is really helping to build 
both their skills and confidence.
Ms C has found, that as a woman, walking 
through the College carrying a welding mask 
is unusual.  This isn’t something she had 
even considered when she applied for the 
apprenticeship.  However, she has found that 
her lecturers and managers at work don’t 
treat her any differently than anyone else.

Ms C says ‘I would recommend a Modern 
Apprenticeship to anyone; my friends would 
kill for this job! They are jealous that I am 
well paid, in a good job and going through 
education.  I believe that I will be able to go 
as far as I want to go. I have a clear career 
path ahead and have already worked my 
way along it.’ The Prospect rep said, “Modern 
Apprenticeships are a positive method of 
tackling the skills gap and providing workers 
with the opportunity of building a career or 
changing the route of their career. The trade 
union movement clearly has a role to play in 
supporting Modern Apprentices and ensuring 
they are equipped with the skills needed for 
the job in a safe working environment.”

Discussion points:
• Why would Ms C feel awkward walking 

through College with a welding mask on?
• Discuss “Gender Segregation” and the 

consequences.
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What is a Modern Apprenticeship?
Modern Apprenticeships provide the chance to ‘earn and learn’ in a wide range of jobs and 
sectors and give you the chance to develop skills, experience and qualifications. 
Modern Apprenticeships are open to people of all ages and are an exciting way of gaining 
skills and qualifications that will help to start a career without having to study full-time.  There 
are many job roles available for Modern Apprentices, ranging from accountancy to plumbing, 
business administration to engineering and wind turbine maintenance.
For people not in training, education or employment who do not yet have the skills to start 
a Modern Apprenticeship, Skills Development Scotland’s Employability Fund activity is one 
route that can provide assistance. This programme can help people develop the skills needed 
to secure a job (including an MA) or progress to more advanced forms of learning or training.
Contact your local Skills Development Scotland centre or call the Skills Development Scotland 
helpline on 0800 917 8000 to find out more about Employability Fund opportunities in your 
area.

Qualifications
What do apprenticeships offer?
The elements of Modern Apprenticeships can include:
• Scottish Vocational Qualification (SVQ),the industry-based vocational element or an 

equivalent competency-based qualification;
• Depending on industry, a technical certificate to show you understand the underpinning 

theory or knowledge;
• Core Skills - covering literacy, numeracy, Information Technology, problem solving and 

working with others, plus wider key and business skills as required by the sector.
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What are Everyday Skills?
Everyday Skills support includes help with literacy, numeracy, basic IT skills and English 
language provision for those who do not have English as a first language. This can be arranged 
by Scottish Union Learning in collaboration with your trade union. Support for individuals 
who may have dyslexia can also be arranged, as well as dyslexia awareness-raising sessions 
for employees and employers.

Entitlements
What are you entitled to? Modern Apprenticeships must include:
•  A contract of employment;
•  A full induction in the workplace;
•  A negotiated training plan or agreement between yourself, the employer and the training 

provider;
•  A guaranteed wage and hours of work (see section on ‘How much do you get paid?’);
•  A safe working environment and protection from discrimination or bullying;
•  Release from work to attend formal training;
• Provision of an appropriate range of experiences within the workplace to enable you to 

complete your qualifications;
• Access to support, guidance and mentoring;
• Quality training;
• Regular assessments and review of progress;
• Sufficient time away from your work station or desk to study in work time.

Joining Up
Joining a Trade Union
Unions negotiate fair pay and equal treatment in the workplace. Unions also tackle 
discrimination based on age, race, gender, sexuality and disability. Joining a union will help 
ensure that your Modern Apprenticeship is high quality and that you are properly supported 
while you are doing it. Unions negotiate with employers to make sure you get time off to study 
or train, ensure that you receive impartial information, advice and guidance, and that you are 
supported by a mentor. Your employer must give you the chance to join an appropriate union.
For more information about your rights at work, or about joining a union visit www.stuc.org.uk  

Benefits
What’s in it for you?
•  A chance to learn while you earn - to get real work experience;
•  An opportunity to get industry recognised qualifications;
•  The possibility of long-term employment with career progression prospects;
•  A chance to learn from experienced workers in the sector.

Redundancy
What support is available?
If you are being threatened with redundancy, you should speak to your union.
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The Skills Development Scotland Adopt an Apprentice initiative are open to employers 
tohelp ensure that Modern Apprentices can complete their programmes if threatened with 
redundancy or after being made redundant. If redundancies are inevitable, a local Skills 
Development Scotland PACE adviser can help those at risk of losing their jobs to find new 
work. PACE advisers work closely with Jobcentre Plus and a range of other national and local 
partners to help those affected by redundancy secure new employment.
You can phone the free redundancy helpline on 0808 100 1855 and Skills Development 
Scotland will arrange for a local PACE adviser to call you back.

Age
I am over 25, can I undertake a Modern Apprenticeship?
Modern Apprentices over the age of 25 often have years of experience in the workplace.  The 
opportunities for people of all ages to become Modern Apprentices are developing all the time. 
Modern Apprentices can be recruited from existing employees. Modern Apprenticeships can 
make a big difference to the lives of workers. They can offer positive access to employment for 
young people and the opportunity for older workers to change or re-engage in their chosen 
career path.

Pay
How much do you get paid?
Like all employees, the amount paid to Modern Apprentices is negotiated with the employer. 
Pay rates vary between sectors, regions and between different employers.  Your union can 
help in negotiating pay rates. There is a National Minimum Wage (NMW) in Britain, although 
unionised workplaces generally have negotiated pay rates well above that. Workers aged 16 
upwards are covered by the NMW. On 1st October 2010, an Apprenticeship National Minimum 
Wage was introduced.  All apprentices in the United Kingdom must be paid at least the 
Apprenticeship National Minimum Wage. The National Minimum Wage is increased annually 
in October. For up-to-date information, visit www.scottishunionlearning.com/apprenticeships. 
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Employment
Your Terms and Conditions of Employment
All Modern Apprentices are employed and are therefore covered by the terms and conditions 
contained in their contract of employment and any relevant employment legislation.
You are entitled to a contract of employment in writing. Whilst in employment, you should 
receive the appropriate time off you need to be able to study or train.

Further Information
For more information about apprenticeships, visit:

www.scottishunionlearning.com/apprenticeships
www.skillsdevelopmentscotland.co.uk. 

Frequently Asked Questions

How does a Modern Apprenticeship enhance a young person’s career 
opportunities?
Modern Apprenticeships provide the worker with the opportunity to ‘earn while they learn’, 
they lead to an industry recognised qualification while providing hands-on experience of 
the job. Learning the practical aspects of the job is enhanced through ‘off-the job’ training. 
A significant majority of Modern Apprentices secure employment on completion of their 
programme.

What protections does a Modern Apprenticeship offer a young person?
A Modern Apprenticeship is a job, as employees Modern Apprentices are therefore covered 
by existing employment legislation. Refer to ‘Your Rights as a Modern Apprentice’, distribute 
copies to teacher. Stock permitting, hard copies can be requested from Scottish Union 
Learning – tbreslin@stuc.org.uk / 0141 337 8152. 

What does the term apprentice mean to you?
Modern Apprenticeships provide anyone over the age of 16 the opportunity to work in a 
paid job while undertaking workplace training in order to gain new and enhanced skills and 
recognised qualifications. A Modern Apprenticeship provides you with vocational training 
that’s relevant to your job. The programme is available across many sectors, not just trades, 
with the format of training decided by the appropriate qualification for that sector.
Apprentices are supported with training that is appropriate for level of the job, although this 
isn’t the only focus of the training. A Modern Apprenticeship will also give you a range of ‘soft 
skills’ to draw upon, including communication skills, teamwork and problem solving skills, 
and improved numerical and IT skills - all of which are valuable to any employer.

Is the Modern Apprenticeship programme covered under the Equality Act?
Yes. A Modern Apprenticeship is a job, as employees Modern Apprentices are therefore 
covered by existing employment legislation. 
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What is the current government minimum wage for an MA?
The National Living Minimum Wage rate per hour depends on your age and whether you’re 
an apprentice - you must be at least school leaving age to get it.

Year   25 and over  21 to 24 18 to 20 Under 18  Apprentice
April 2018  £7.83    £7.38  £ 5.90   £4.20   £3.70
PLEASE NOTE in trade union organised workplaces – apprentices are normally covered by agreements and 

thus receive higher than basic rates of pay.

 
Further resources on Modern Apprenticeships:
Your Rights as a Modern Apprentice:
This publication is suitable for young people undertaking, considering or applying for a 
Modern Apprenticeship 

The Modern Apprenticeship Toolkit:
The Toolkit provides detailed information on Modern Apprenticeships. It is useful for union 
reps and others interested in Modern Apprenticeships. The Toolkit also includes a booklet of 
‘Case Studies’ and a copy of ‘Your Rights as a Modern Apprentice’. 

Email: tbreslin@stuc.org.uk Tel: 0141 337 8152 for a copy
Web: www.scottishunionlearning.com/apprenticeships

Online Website Links
Scottish Union Learning:
The publications mentioned above are available in pdf format from this website. The website 
has a detailed section on Modern Apprenticeships, it is useful for Modern Apprentices, 
Parents / Guardians, Union reps and others interested in Modern Apprenticeships. 
www.scottishunionlearning.com/apprenticeships
 
Skills Development Scotland:
A useful portal by the public body which oversees Modern Apprenticeships. It is useful for all 
involved in Modern Apprenticeships. www.skillsdevelopmentscotland.co.uk/our-services/
modern-apprenticeships/
 
Equality and Human Rights Commission:
The EHRC have a statutory remit to protect, enforce and promote equality.  
www.equalityhumanrights.com/scotland

The Living Wage Foundation:
The Living Wage Foundation believes that work should be the surest way out of poverty. 
www.livingwage.org.uk
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“It’s one of the most rewarding experiences a union rep can have, to pass 
on the knowledge to the next generation of workers is invaluable to the 
movement.”

Ann Whitton
Communication Workers’ Union
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This activity explores negotiation and should be carried out with more than one trade union 
rep facilitating; this activity works well after a quiz session in a double period.

Here is a memo to full-time staff

To: All Cleaners, Nevermore Cleaning Services
From: Mr S Lave-Drive, MD Manager
Date: 29th July 2018

Re: Terms and Conditions

This is to give you notice that in 2 weeks’ time the following changes to your working conditions 
will take place.

Paid annual leave will be 6 weeks / 30 days from 32 days (staff can take an extra 2 weeks 
unpaid leave where permission is granted).

Lunch break will be 30 minutes (rather than 45) and the 10 minute morning and afternoon tea 
breaks will be discontinued.

The number of hours worked will be reduced from 35 to 30 hours so basic pay before tax and 
National Insurance deductions will be £240 rather than £280 a week but overtime might be 
available which will be paid at time and a half.

Your hourly pay will remain at £8 per hour, this is all the company can afford.

Due to the need to purchase new safety equipment and train staff on new safety procedures 
a sum of £4.00 per week will be deducted from staff wages to cover extra costs.

I know that some of this will cause you concern.  However, our company faces strong 
competition and if we are to protect your jobs, the aforementioned changes are absolutely 
necessary.

Mr. Capitalist,
Sweatmore Director
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Activity Briefing

Union negotiating team

Discuss the memo amongst the group
• Do you think that the management proposals are fair?
• Do you think that all of the proposals are legal?
• What is the most important thing to achieve in your negotiations?
• Do you want to achieve a compromise? If so what?
• What are the strongest arguments which support your case?

Nominate someone in your group to lead the discussion
Write down the details of any deal you achieve

……………………………… cut along dotted line …………………………………

Activity Briefing

Management negotiating team

Discuss the memo amongst the group
• Do you think that your proposals are fair?
• Do you think that all of your proposals are legal?
• What is the most important thing to achieve in your negotiations?
• Do you want to achieve a compromise? If so what?
• What are the strongest arguments which support your case?

Nominate someone in your group to lead the discussion
Write down the details of any deal you achieve
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This unit looks at current campaigns that unions are involved with and starts with an activity 
that asks pupils to explore campaign building skills

Campaign Activity 
In your group: pick either number 1, 2 or 3 and design a campaign slogan along with a clear 
strategy and three key aims relating to the campaign.

Scenario 1
Your Head Teacher and school have decided to cut the school holidays in summer to 4 weeks 
and for pupils to come into school on a Saturday morning.
(NOTE: Your campaign needs to challenge this issue and inform people of why holidays and 
time-off are important to you and your friends)
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Scenario 2
You and your friends at school think you should get out of school and outdoors more often 
as part of your school learning to experience exercise, nature, fresh air or other things that 
matter to you and your friends.
(NOTE: A positive slogan is required with good reasons as to why this would be beneficial to 
pupils)

Scenario 3
Campaign Info:
National Minimum Wage
The National Minimum Wage (NMW) is the minimum pay per hour most workers are entitled 
to by law. The rate will depend on a worker’s age and if they are an Apprentice.

The current UK Government Living Wage of £7.83 per hour is only paid to workers of 25 years 
of age and above – you and your friends think this is unfair and plan to start a campaign to 
have the Living Wage paid to all age groups where jobs are of similar value.

The National Living Wage
The Government’s National Living Wage was introduced on 1 April 2016 for all working people 
aged 25 and over, and is currently set at £7.50 per hour.  The current National Minimum Wage 
for those under the age of 25 still applies.
Rates of Pay
It is important to note that these rates, which came into force on 1 October 2016 apply to pay 
reference periods beginning on or after that date.
The rates from 1 April 2018 are:

• £7.83 per hour: 25 year olds and over
• £7.38 per hour: 21-24 year olds
• £5.90 per hour: 18-20 year olds
• £4.20 per hour: 16-17 year olds
• £3.70 for Apprentices under 19 or 19 or over who are in the first year of Apprenticeship.

Note your Campaign title along with your strategy and the key points on the paper handed 
out to you and elect a spokesperson to feedback.

The Living Wage Foundation and STUC support the REAL LIVING WAGE CAMPAIGN of 
between £8.75 and £10 per hour for all workers regardless of age. The Living wage Foundation 
also supports a London allowance of around an extra £1.50 per hour.
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Scottish Women’s Convention

• Introduction to Organisation

• Unit Overview 

• Icebreaker

• Quizzes

• Activities

• Resources

Unit 3: Solidarity Organisations 
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The Scottish Women’s Convention is funded by the Scottish 
Government to talk to women throughout Scotland about 
issues which affect them on a day-to-day basis.  The information 
gathered is used to inform our Governments and ensure women 
have a voice in raising concerns with key decision makers.

Roadshows 
Every year, the SWC undertakes a series of ‘Roadshows’ across 
Scotland.  We meet with women in order to hear their views 
and comments on issues. These views are given to various 

policy makers, interested parties and also made available to our wider network of women 
throughout Scotland. 

Satellite Groups
Satellite Groups are established in different geographical areas by the Scottish Women’s 
Convention with a core group of 5 to 10 women. 

They meet informally in response to questions compiled by the SWC.  This process provides 
women throughout Scotland with a continual link into public policy.

Conferences
In addition to Roadshows, the SWC also arranges thematic Conferences (e.g. Women in 
Employment, Women and the Media). Our International Women’s Day event, held in the 
Scottish Parliament, attracts over 350 women each year.

Consultation Responses
By using the views and opinions of women who attend Roadshow and Conference events, 
and the input provided by the Satellite Groups, the SWC is able to 
• respond to Scottish and UK Government Consultations    
• offer evidence to various Government Committees

Contact details 
www.scottishwomensconvention.org
Find us on Facebook or Twitter 
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Lesson Overview: International Women’s Day

The aim of this lesson is to educate the class about International Women’s Day (IWD). This 
will be achieved through discussing why and how IWD was initiated, how it is celebrated 
throughout different countries and why it is important that we celebrate it. By looking at 
the advancement of women, including women in the Trade Union Movement, the Suffrage 
movement and the role which women played during WW2, students should have an 
understanding of the importance of celebrating IWD.  

Tutor Note:
Question the class on the idea of girls vs. boys (Stir up a bit of debate.)

1. Do you think that men are responsible for more inventions?  (This leads on to the 
icebreaker true or false exercise. After this it will be clear to the class that their stereotypes 
are not always correct and that women play a massive role that should be recognised 
through a day like IWD. )

2. What is International Women’s Day?

3. Why is it important that we celebrate IWD?  
a. Suffrage Movement      
b. Women during the war      
c. Role of Women in Trade Unions  

4. How is International Women’s Day Celebrated?

5. Activity Sheet
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Icebreaker 1: Boys v Girls

In introducing the session you might want to discuss some of the following - 

• Do you think that boys are better than girls?
• In what way?
• Do you think boys and girls are given the same choices?

Tutors should encourage discussion, noting issues raised and allow healthy debate.  Tutors 
should not feel that it is necessary to discuss all questions.

Teacher Notes
Girls perform better than boys at school
More girls than boys enter further / higher education
Men earn more money when working in similar jobs to women

These initial discussions lead into the first Quiz.
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Quiz 1 – Who do you think invented to following? 

Overview
Think about what subjects boys and girls study at school.  Then think about the jobs men and 
women do in the workplace.

In small groups, discuss the following.  Try to agree whether you think the statements are true 
or false.

True or False

1. The ‘Kevlar’ bullet proof vest was invented and designed by a man. 

2. A woman invented the first set of hair straighteners. 

3. While working on a new model, a male engineer in America designed the car heater.

4. Justin Bieber is the youngest person to ever win an Oscar.

5. A large circular saw was most commonly used in saw mills.  It was invented by Harry 
Worth in 1912 to help with men working in his mill.

6. Men spend most of their time in the kitchen so the microwave oven was invented by a 
man. 

7. The telephone was invented in 1946 by a woman who wanted to keep in touch with her 
family? 

8. Pierre Curie, a French physicist and Nobel laureate, twice won the Nobel Peace Prize for 
Physics and Chemistry. 

Feedback
After 10 minutes your tutor will gather the whole class back together and discuss the answers 
to each of these questions.
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Quiz 1 – Who do you think invented to following? 
Answers

1. The ‘Kevlar’ bullet proof vest was invented and designed by a man. 
False - Stephanie Kwolek invented Kevlar in 1966

2. A woman invented the first set of hair straighteners. 
False - Ian Gutgold invented hair straighteners in their first form 

3. While working on a new model, a male engineer in America designed 
the car heater.
True - Margaret Wilcox invented the car heater in 1893

4. Justin Bieber is the youngest person to ever win an Oscar.
False - Shirley Temple won an Oscar in 1934 aged 6

5. A large circular saw was most commonly used in saw mills.  It was 
invented by Harry Worth in 1912 to help with men working in his mill.
False - Tabitha Babbitt invented the circular saw in 1810

6. Men spend most of their time in the kitchen so the microwave oven was 
invented by a man. 
True - a man named Percy Spencer invented the microwave in 1945

7. The telephone was invented in 1946 by a woman who wanted to keep in 
touch with her family? 
False - Alexander Graham Bell invented the telephone in the 1870s

8. Pierre Curie, a French physicist and Nobel laureate, twice won the 
Nobel Peace Prize for Physics and Chemistry. 
False – it was his wife - Marie Curie   
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Women’s Suffrage (True or False)
1. Women were regarded as equal to men in the 19th Century 
2. Women’s Suffrage campaigns first started in 1866 
3. The Suffragettes were the non-violent branch of the movement 
4. The Suffragists were the violent branch of the movement 
5. Emmeline Pankhurst was a member of the Suffragists before she founded the Suffragettes

50/50 Campaign (fill in the gaps)

The 50/50 campaign was a key factor in the development of the  ___________ in Holyrood. 

The 50/50 Campaign seeks to ensure the ______________ of women and men in the 
Parliament. It points out that the under-representation of women and the lack of focus on 
gender equality does not reflect a true____________. 

Prior to the Scottish Parliament election in 1999, the 50/50 campaigners put pressure on 
parties to put forward an equal amount of ______________.                                                       . 

The Labour Party stuck to this through their_____________.  (Constituencies would be paired 
up, one male and female candidate would make up the paired constituency.) 

This resulted in _______________MSP’s being elected and Scotland coming fourth in the 
world in terms of women’s representation.

Match the following phrases:
1. IWD is celebrated
2. n 1911, IWD was celebrated
3. Russia celebrated IWD
4. The First UN International Women’s Conference
5.  The Scottish Women’s Convention IWD event

 
a. For the first time in 1913 
b. Around the world on 8th of March
c. is held in the Scottish Parliament 
d. in cities like Austria and Denmark
e. in Mexico in 1975

Quiz 2 – International Women’s Day
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Quiz 2 – International Women’s Day 

Answers

Match the following phrases:
1. IWD is celebrated around the world on 8th March (b)     
2. In 1911, IWD was celebrated in cities like Austria and Denmark  (d)  
3. Russia celebrated IWD for the first time in 1913 (a)    
4. The First UN International Women’s Conference in Mexico in 1975 (e) 
5. The Scottish Women’s Convention IWD event is held in the Scottish Parliament ( c )

Women’s Suffrage (True or False)
1. Women were regarded as equal to men in the 19th Century – FALSE
2. Women’s Suffrage campaigns first started in 1866 – TRUE
3. The Suffragettes were the non-violent branch of the movement – FALSE
4. The Suffragists were the violent branch of the movement – FALSE
5. Emmeline Pankhurst was a member of the Suffragists before she founded the   
 Suffragettes – TRUE

50/50 Campaign (fill in the gaps)
The 50/50 campaign was a key factor in the development of the Scottish Parliament in 
Holyrood. 

The 50/50 Campaign seeks to ensure the equal representation of women and men in the 
Parliament. It points out that the under-representation of women and the lack of focus on 
gender equality does not reflect a true democracy. 

Prior to the Scottish Parliament election in 1999, the 50/50 campaigners put pressure on 
parties to put forward an equal amount of male and female candidates. 

The Labour Party stuck to this through their “twinning scheme”  (Constituencies would be 
paired up, one male and female candidate would make up the paired constituency.) 

This resulted in 48 Female MSP’s being elected and Scotland coming fourth in the world in 
terms of women’s representation.
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Activities

• International Women’s Day has been created to celebrate the achievements and 
advancements women have made over the past 100 years. This has included the effort 
made by women during the war and also the role women played in the Trade Union 
movement as well as the suffrage movement. 

1. Why do you think it is important to celebrate IWD?
2. How would you celebrate International Women’s Day in your area? 
3. Do you know of any IWD celebrations in your area? 

• Design a poster for an IWD event in your area giving reasons why it is important to 
celebrate it. 

• Write a short postcard to your husband/brother/father, informing them of the changes 
that are happening at home while they are at war. Include:

a. The job that you are doing
b. The job that other women are doing
c. The changes in the opinion of women

• Write a press release for the Scottish Women’s Convention telling your local newspaper 
about what is being organised for IWD. Include why you feel it is important to celebrate it 
and use women’s achievements to back up your point. 
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Resource Note 1:   
What is International Women’s Day 
and How is it Celebrated?
On 8th March 1857, in New York City, women 
who worked in clothing factories started 
to fight back against inhumane working 
conditions and low wages.  They staged a 
protest and were consequently attacked by 
police. 

On 8th March 1908, 15,000 women marched 
through New York City demanding shorter 
working hours, better pay, voting rights and 
an end to child labour. These women adopted 
the slogan bread and roses, bread symbolising 
economic security and roses a better quality 
of life. Recognising how far women had come, 
the last Sunday in February was from then on 
deemed National Women’s day in America. 

The idea of an International Women’s Day first 
arose at the beginning of the 20th century 
when globally women were clear victims of 
inequality and discrimination. Throughout the 
years, it has become important to recognise 
the achievements of women internationally. 

The beginnings of worldwide celebrations 
originated in 1910 when it was decided an 
International Day should be celebrated to 
mark the protests of the Garment workers 
in the US. In 1911, International Women’s Day 
was celebrated for the first time in countries 
such as Austria, Denmark, Germany and 
Switzerland, and in 1913 was celebrated for 
the first time in Russia. 

In 1975, the first UN International Women’s 
Conference was held in Mexico City 
recognising how far women had come 
politically, economically and socially. 
Nowadays,  8th  March is International 
Women’s Day. 

It exists to mark the contribution women 
make to international peace and security.  The 
celebrations range from general respect and 
appreciation towards women to reviewing 
how far they have come in their struggle for 
equality. International Women’s Day is now 
a holiday in many countries including China 
and Poland. 

In Scotland, the Scottish Women’s Convention 
(SWC) celebrates IWD by hosting an event 
for around 350 women in the chamber of 
the Scottish Parliament. It is an event which 
allows women to celebrate progress and 
reflect on ongoing challenges.  Communities, 
towns and cities throughout Scotland also 
celebrate in different ways.
 
Resource Note 2:    
Women’s Suffrage Movement
In the 19th century women had no place in 
national politics. They could not stand as 
candidates for Parliament and they were 
not even allowed to vote. It was assumed 
that it was a woman’s role to raise children.  
There was a view that they did not need the 
vote because their husbands would take 
responsibility in political matters.
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Organised campaigns for women’s suffrage 
began to appear in 1866, as a result of more 
and more women forming organised groups 
within the workplace.  In 1867, John Stuart Mill 
MP proposed an amendment in parliament 
that would have given the vote to women on 
the same terms as men but it was rejected 
by 194 votes to 73. The campaign gained 
momentum after this.  From 1888 women 
could vote in many local council elections.

The movement to gain votes for women had 
two wings, the suffragists and the suffragettes. 

The Suffragists
• Had their origins in the mid nineteenth 

century.
• Were non militant.

In 1897, various women’s suffrage societies 
formed the National Union of Women’s 
Suffrage Societies (NUWSS), under the 
leadership of Millicent Fawcett. They believed 
that through peaceful tactics such as non-
violent demonstrations, petitions and the 
lobbying of MPs, women who owned property 
would eventually get the vote. Millicent 
Fawcett stressed that if the suffragists were 
regarded intelligent and law-abiding then 
they would be deemed responsible enough 
to participate fully in politics.

The suffragists were regarded as being 
somewhat of a middle class organisation; 
this was seen to be their problem. Most 
working class women did not believe in their 
non-militant tactics and the suffragists could 
not achieve widespread support without the 
backing of the working class. 

The work of the suffragists did, however, still 
have an impact. While The Parliamentary 
Franchise (Women) Bill (1910) did not become 

Law, the NUWSS did gain increased support 
from MP’s. 

The Suffragettes
• Established in 1903 by Emmeline 

Pankhurst and her daughters. 
• Were very militant in their tactics. 

The leader of the suffragettes, Emmeline 
Pankhurst, was a previous member of the 
suffragists who was growing impatient of their 
peaceful protests.  As a result she created the 
more militant suffrage wing known as the 
Women’s Social and Political Union (WSPU).

Mrs Pankhurst knew how vital working class 
support would be. She recruited working class 
women with her motto - “deeds not words”.  
By using violence and hunger strikes as a 
method of raising publicity, Mrs Pankhurst 
continued to push for the introduction of 
voting rights for women.

Through branching the WSPU all over the 
country and publishing a newspaper called 
Votes for Women, which sold 20,000 copies 
each week, the suffrage movement was 
growing in pace. 

The suffrage cause won increasing sympathy 
and support from the public.  Many suffragettes 
received rough treatment in jail after being 
arrested for what seemed like minor incidents 
(publishing an inflammatory poster).  As the 
struggle progressed and women became 
more militant, they often resorted to hunger 
strikes, endangering their own lives, to fight 
the cause.
During the First World War, the behaviour of 
the suffrage movement was commended as 
women suspended their protests for the sake 
of national unity. 
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Why it took so long for women to gain the 
vote
Women had to overcome many obstacles and 
face many challenges to gain the vote. 

Like middle and working class men before 
them, women had to convince Parliament to 
extend the Law to allow them to vote. Political 
parties did not relish the thought of doubling 
the electorate, in case that meant losing to 
their opponent. Also socially and legally, 
women were regarded as inferior to men in 
the 19th century, by the early 20th century 
things started to change. 

The passing of The Representation of People 
Act in February 1918 saw women over 30, 
who were occupiers of property or married 
to occupiers, entitled to vote. This was largely 
down to the achievements of the suffrage 
movement who consistently highlighted the 
political injustices that women were going 
through daily. 

Full voting rights were given to women aged 
21 and over in 1928.  The first election where 
women exercised this right was held in 
1929 and is often referred to as the ‘Flapper 
Election’.
 
Resource Note 3:    
Women during World War 2

Women who carried out vital war work earned 
the respect of the nation by doing easily, the 
jobs that men normally did. This overturned 
the opinion of women being “the weaker sex”. 

As men left jobs to fight overseas, they were 
replaced by women who filled the roles 
of doctors, trades people, and worked in 
munitions factories as well as doing heavy 
work such as building ships and unloading 

coal. Women were bus drivers, and worked to 
maintain farmland and an increased number 
of women worked in engineering. This showed 
women were able to do highly dangerous 
jobs and showed the effort that they were 
going to in order to keep the country running 
smoothly despite the war. 

The Women’s Land Army (WLA)
Many women worked on farms without 
running water, gas or electricity.  They lived in 
isolated communities far from their families.  
It was a valuable job at the time.

Factory Work
Other women worked in factories producing 
anything from army uniforms to aeroplanes.  
They were paid less than the men who had 
worked in the jobs before the war.  

The Women’s Voluntary Service (WVS):
The WVS consisted mainly of older women 
who were unable to work on the farms or 
in the factories.  They provided tea and 
refreshments during air raids and to fire 
fighters and police officers.  They also knitted 
socks, balaclavas etc. for service men.  The 
women were unpaid.

After the War
When the men returned from war duty, the 
women returned to their original jobs and 
roles within society, mainly in the home – 
their achievements were uneasy to define 
and there was no obvious change to their 
circumstances since before the war.
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Resource Note 4:    
Women in the Trade Union Movement

Emmeline Pankhurst 
In 1889, Emmeline founded the Women’s 
Franchise League, which fought to allow 
married women to vote in local elections. In 
October 1903, she helped found the more 
militant Women’s Social and Political Union 
(WSPU).  This women’s organisation gained 
support from the public as it fought to raise 
awareness of the right for women to vote 
over the next 10 years.  The militancy of the 
WSPU ended in 1914 following the outbreak 
of war.  In 1918, the Representation of the 
People Act gave voting rights to women over 
30.  Emmeline died on 14 June 1928, shortly 
after women were granted equal voting rights 
with men (at 21).

Emily Davidson 
In 1906, Emily Davidson joined the Women’s 
Social and Political Union (WSPU).  She was 
frequently arrested and spent a number of 
short periods in jail.  Her most famous arrest 
was in 1909 when she was sentenced to a 
month’s imprisonment after throwing rocks 
at the carriage of Chancellor David Lloyd 
George. While in prison, she attempted to 
starve herself, and resisted force-feeding.   
On 4th June 1913, Emily ran out in front of 
the king’s horse as it was taking part in the 
Epsom Derby.  She was trampled on and died 
on 8th June from her injuries. 

Mary McArthur 
After hearing how badly some shop workers 
were being treated by their employers, Mary 
became active in the Trade Union Movement. 
In 1906, Mary founded the National Federation 
of Women’s Workers. She led female chain 
makers from Cradley Heath on a 10 week 
strike which saw them granted a “fair wage”.  

Mary was also an active member of the 
Labour Party and was one of the first women 
ever to stand as a Labour Party Candidate in 
a General Election. 

STUC Women’s Committee - 50/50 Campaign
In seeking to ensure the equal representation 
of women and men in key positions, the 50/50 
campaign was a key factor in the development 
of the Scottish Parliament.  The original idea for 
the Campaign was developed and supported 
by the Scottish TUC Women’s Committee.  It 
highlighted that the under-representation of 
women and lack of focus on gender equality 
undermines the establishment of an inclusive 
and participatory democracy. 
Prior to the Scottish Parliament election in 
1999, the 50/50 campaigners put pressure 
on parties to put forward an equal amount of 
male and female candidates, one which the 
Labour Party stuck to through their “twinning” 
scheme. (Constituencies would be paired up, 
one male and female candidate would make 
up the paired constituency.) This resulted in 
48 female MSP’s (out of 129) are elected and 
Scotland coming fourth in the world in terms 
of women’s representation.
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Better than Zero is a worker led campaign to 
end zero hours contracts, poverty pay and 
poor working conditions. This campaign was 
launched to support workers in sectors such 
as hospitality, fast food and retail where the 
workforce are more likely to be in insecure 
employment, therefore more likely to be 
exploited and treated unfairly.  Most of the 
workers in this kind of employment are young. 
With an estimated 1.8 million workers in the 
UK on zero hour contracts it is important 
to recognise the change in work culture. 
BTZ will continue to work on educating and 
empowering workers to stand up to bad 
bosses.

We support trade union action and work 
closely with Unite, Bakers Food and Allied 
Workers Union, BECTU and many more. They 
support the demand for better wages, proper 
sick pay and leave, safety and respect at 
work, and a secure contract for every worker. 
Through solidarity and skill-sharing we are 
changing the culture of zero hours, zero rights 
and zero respect.

Direct action
Alongside the workers BTZ puts pressure 
on bad bosses through effective acts such 
as demonstrations, strikes and protests. This 
is a public way to identify and call out poor 
practice and ensure the demands of the 
workers are heard. Direct action has resulted 
in great victories such as ending zero hour 
contracts and uniform charges in the G1 group.   
https://youtu.be/gMDaT9zr-sE

Education and Training
Through BTZ’s educational strand ‘The 
Young Workers Project’ we have been able 
to develop and facilitate courses that build 

control and change in the workplace. This 
provides workers with the tools, skills and 
knowledge to build power in the workplace 
as well as offering creative ways to explore 
different themes around resistance and 
change.

Support and Advice
BTZ offer advice and support to workers 
who are badly treated at work. You can 
get in touch confidentially via Facebook 
@bebetterthanzero or the website www.
betterthanzero.scot. Alternatively come along 
to a precarious worker Hub. These are held 
at the STUC on Woodlands Road and the 
University of Strathclyde. This local network 
group is for workers to come together, share 
stories and plan campaigns and actions. Get 
in touch for further information, times and 
dates.

Campaigning
Contracts, wages, tips and safe travel home 
are just a few examples or previous and 
current campaigns. Las Iguanas have 18 
restaurants across the country and are worth 
£85 million. In 2015, they introduced a policy 
which forced staff to pay back 3% of all 
takings to management meaning that many 
were having to pay it from their own minimum 
wages. Following a petition which gained 
almost 100,000 signatures, BTZ took direct 
action against their units in Glasgow. Within 
48 hours senior management announced 
they were to reverse the policy and staff 
would now receive 100% of tips. 

Better than Zero
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BTZ’s current campaign #SafeHome is a demand for all employers take responsibility for 
their workers safety and provide paid taxi’s home for late night workers. BTZ demands that 
workers on minimum wage, zero hour contracts no longer need to walk the streets feeling 
anxious, worried and at risk of being attacked because of big businesses putting profit before 
safety. Recent victories have seen SWG3 and University of Strathclyde to sign up to the Safe 
Home policy and provide paid taxis for late night workers. 

KNOW YOUR RIGHTS!!!

If you accept paid employment you are entitled to:

• The national minimum wage for you age
• A written contract after 2 months
• No deductions (Unless you’ve agreed in writing & never more than 10% 

of total pay)
• Paid holidays and statutory sick pay
• A payslip to see how your pay has been worked out and what tax and NI 

has been paid
• A 20 min break if you work for 6 hours (4.5 hours for 16&17 year olds)
• No discrimination based on age, gender, sexuality, race, disability or for 

being a trade union member
• A safe working environment
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Scottish Trade Union Centre
333 Woodlands Road

Glasgow
G3 6NG

To contact the STUC Unions into Schools Team please call or email:

Terry Anderson – Tel: 0131 474 8046 / Email: tanderson@stuc.org.uk
Karina Liptrot – Tel: 0141 337 8135 / Email: kliptrot@stuc.org.uk

Follow us on Twitter at @STUC_Schools
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